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Chapter II

Assessment

Assessment of institutional effectiveness and student learning is essential to assure fulfillment of the Brookdale mission.  Brookdale Community College will use information and data to assess and make decisions regarding resource allocation and the provision of Educational and Student Services.

Overview

Assessment of institutional effectiveness and student learning is essential to ensure the success of the Brookdale Community College mission.  This chapter of the Educational Services Master Plan addresses assessment at Brookdale College including the definition of assessment, a rationale for assessment, how assessment is planned and conducted at the College, utilizing the results of assessment, and communicating those results to Brookdale’s internal and external stakeholders.  All assessment efforts within the College are rooted in, and driven by the institutional effectiveness plan (IEP) which is described in section four. Succeeding sections describe major components of the IEP.
Introduction and Definition

A growing national concern is the inability of a majority of graduates of four year schools (60%) and graduates of two year Colleges (75%) to perform basic literary tasks, such as interpreting tables or exhibiting an understanding of newspaper editorials (White and Dillow 2005, Romano 2005). The American public has ceased to take on faith that colleges and universities are doing what they say they are doing and demanding proof that students are actually learning.

Assessment answers the question “As an institutional community, how well are we collectively doing what we say we are doing?”  (Assessing Student Learning and Institutional Effectiveness:  Middle States).  It evaluates the degree to which an institution is achieving its mission and goals.  According to Palomba and Banta (1999), a good assessment program reflects the following elements:

· Asks important questions

· Reflects institutional mission

· Reflects programmatic goals and objectives for learning

· Contains a thoughtful approach to assessment planning

· Is linked to processes such as planning and budgeting

· Encourages involvement of individuals from on and off campus

· Contains relevant assessment techniques

· Includes direct evidence of learning

· Reflects what is known about how students learn

· Shares information with multiple audiences

· Leads to reflection and action by faculty, staff and students

· Allows for continuity, flexibility and improvement in assessment

Importance and Priority

In April 2006, as reported in the Chronicle of Higher Education by Kelly Field, a higher education panel commissioned by President Bush, recommended exploring the feasibility of standardized testing for college graduates. Controversial in nature, this suggestion intimates that institutions need to produce evidence that their graduates are learning what they believe they are teaching as well as provide information that can be used for comparative data on student performance.  Assessment also fosters the ability of College personnel to share critical information with institutional stakeholders.
Connection to Mission

The mission statement of Brookdale Community College attests that, “As a learning-centered environment, characterized by teaching excellence, Brookdale provides assessment of student academic capabilities and offers basic skills development with access to a wide range of appropriate student and academic support systems, enabling the individual to have the full opportunity to succeed in postsecondary learning environments.”  Since student learning is central to the mission of most institutions of higher education, student learning is a critical component of institutional assessment and is at the heart of most institutional missions.

Institutional Effectiveness Plan

An institutional effectiveness plan should address how well the College is meeting its mission and goals.  It reflects broad concepts at the institutional level and increasingly specific activities at division or unit levels.  Serban (2004) writes, “Effective assessment begins with clear, overall institutional goals and values. . . [these] should clarify what an institution plans and hopes to do.  She then states, “Overall institutional values and goals become operational through more specific goals and objectives captured in College short- and long-term plans.  Measures of students learning and achievement should be integrated into the objectives included in institutional plans.”

According to Suskie (2004), assessment is the ongoing process of:

· establishing clear, measurable, expected outcomes;

· ensuring that there are sufficient opportunities to achieve those outcomes;

· systematically gathering, analyzing and interpreting evidence to determine how well the results match our expectations;
· using the resultant information to understand and improve performance.
The Brookdale Community College Institutional effectiveness plan is in draft form.  It will be a comprehensive document that addresses all elements of institutional assessment.  Derived from the Mission Vision Values and Goals statements, it will be driven by a set of guiding principles. The Plan must address purposes, methodology, timelines, use of results and how the plan will be administered.  It must contain provision for a meta evaluation – how the plan itself will be assessed.

Table 1 details an action plan for the recommendations from this section.

Table 1  Action Plan - Institutional effectiveness plan

	Recommendation
	Responsible Party
	Timelines

	Complete the development of a comprehensive institutional effectiveness plan that reflects the Brookdale mission, vision and values, and evaluates all aspects of institutional effectiveness.
	A. Gelfman
	9/30/06

	Refine and revise the Institutional effectiveness plan to allow for sustainability, continuity, and continuing improvement.
	Institutional Planning and Effectiveness Committee
	Every Five Years, 2011


Institutional, Program and Course Outcomes Assessment

Outcomes can reflect on the success of students or evaluate the knowledge and skills of students.  Outcomes that reflect on the success of students can be established at institutional, program, and course levels.

Institutional outcomes reflect the extent to which the mission and goals of the institution are met.  They identify whether or not the institution is effective and they include a performance indicator.  At Brookdale institutional outcomes are termed Institutional Effectiveness Indicators.  Examples of institutional outcomes include:

· 80% of graduates will indicate they are satisfied with their Brookdale education on the graduate survey;

· 80% of students who begin a program at Brookdale will complete the program;

· 75% of students who are interested in a 4-year degree program will be accepted as transfer students.

Program outcomes reflect the extent to which the purposes of the program or unit are met.  They identify whether or not the program or unit is effective, and they include a performance indicator.  Examples of program outcomes include:

· 70% of students in a program will complete the program;

· 80% of student art portfolios will be scored as satisfactory or higher by an independent rating group;

· 85% of the graduates in the engineering program will indicate satisfaction with their preparation.

Course outcomes reflect the extent to which the purposes of the course or instruction or training are met.  They identify whether or not the course or instruction or training is effective, and they include a performance indicator.  Examples of course outcomes include:

· 85% of students will achieve a grade of C or better on the course final exam;

· 85% of students will indicate that they are satisfied with the course;

· 70% of students will complete the course.

The Institutional Effectiveness Indicators should reflect meaningful questions and provide information that can lead to institutional improvement. While regional accrediting associations, specialized accrediting bodies and state governments may all have specific reporting mandates or require information in the form of performance indicators, institutional outcomes must also speak to measures that the institution deems important.  These measures should be manageable and generate information that is useful to the institution.

Outcomes assessment speaks to accountability and data driven decision making.  Bailey and Alfonso (2005) suggest that institutions create and maintain a “culture of evidence.”  All decisions should be rooted in information and data.  Richard Alford (1998) further postulates that the interpretation of evidence can be subjective and care must be taken to ensure that objectivity is maintained.  How we decide what information is to be collected, who interprets that information and the communication of the results is crucial to critical inquiry.  All decisions regarding courses and programs must have its antecedent in purposeful analysis of information and data.  Furthermore, faculty and staff should be engaged in collaborative dialogue so that there is a collective understanding of the information and data and how it is being used.  Specifically, we should ensure that we:
· Investigate changing assessment methods to meet active learning

· Determine assessment guidelines and benchmarking guides

· Assess online and traditional classes

· Assess students’ abilities to be successful in distance education courses 

· Assess pass rates of students taking courses for the second time 

Table 2 details an action plan for the recommendations from this section.
Table 2  Action Plan - Institutional, Program and Course Outcomes Assessment

	Recommendation
	Responsible Party
	Timelines

	Evaluate the Indicators of Institutional Effectiveness for congruence with mission, importance to the institution and manageability.
	Institutional Planning and Effectiveness Committee
	6/1/2007

	Use information and data to make all program and course decisions.
	Faculty/Department Chairs
	Annual review of data books


Institutional, Program and Course Learning Outcomes Assessment

Outcomes that evaluate the knowledge and skills of students are termed learning outcomes.  Program and course learning outcomes assessment focus on the assessment of student learning.  The 1969 Educational Master Program for Brookdale Community College put forth a “systems” approach that reflected a student learning assessment model.  It included the following guidelines:

· Decide what specific behavior the students must achieve.

· Plan instruction (with alternative suggestions) specifically designed to achieve performance or behavioral objectives.

· Measure carefully to find out how much was achieved.

· Analyze the results in order to determine the causes of failure when it is found.

· Select different instructional plan or review original plan to secure more effective results.

· Evaluate total progress against internal system objectives.

With the current emphasis on student learning outcomes, our model today reflects more contemporary language:

· Establish measurable learning outcomes;

·  Implement strategies to achieve those outcomes;

· Analyze assessment findings;

· Use assessment findings to change instruction and improve student learning;

· Reassess to determine whether the changes made as a result of the data gathered actually improved student learning.

Learning outcomes describe what we want students to learn.  A learning outcome:

· Begins with an action verb.

· Stresses higher-order thinking skills.

· Is a learner-oriented essential ability or skill.

· Identifies what a student able to do with the content.

· Is able to be measured.

· Leads to the identification of assessment tasks.

· Is consistent with standards, practice and real world expectations for performance.

· Is sufficiently explicit for all stakeholders to have a common understanding of its meaning.

· Contributes to the cluster of abilities and skills needed by the student to fulfill the outcomes of the course/program/degree.

Examples of learning outcomes include the following statements.

· Communicate effectively with members of the legal team. 

· Give a speech that is designed to convince the audience of a specified point of view.

· Use Paul’s critical thinking model as a framework for decision making in the delivery of care.

· Design and conduct a research study.

· Write a paper on your future goals with clarity, relevance, accuracy and coherence.

· Critically evaluate a research study using a defined systematic approach.

In the September 2003 Governance Gazette, a list of nine Core Competencies were presented for consideration by the College Community.  These were accepted by a faculty vote at Forum, on September 16, 2003.  As accepted, these competencies “represent the essential elements of a complete and relevant education at Brookdale Community College.  They are the skills and abilities that graduates of all associate degree programs should acquire.  They are the abilities necessary to be effective as a person, a worker, a citizen, and a life-long learner.”  These competencies include: Communication, Mathematical/Scientific Reasoning, Critical Thinking, Creative Expression, Information Literacy, Technological Literacy, Historical/Societal Analysis, Community and Workplace, and Personal Development.  They are Brookdale’s Institutional Learning Outcomes.  The Core Competencies are embedded in the Institutional Effectiveness Indicators and in the Graduate Survey.  The recommendations of the Core Competencies Committee should be implemented with the publication of an “Assessment Calendar” and creation and publication of a template for assessing the Core Competencies.
Course learning outcomes drive the selection of learning activities and assessment strategies.  Assessment evidence is gathered through direct and indirect evaluation of student work.  Examples of direct evidence include examinations, quizzes, research papers or service learning.  Indirect evidence of student learning is reflected in course evaluations, job placement or student satisfaction.

The most critical aspect of assessment is the use of information/data to improve instruction and student learning.  According to Watson and Klassen (2003), “Outcomes assessment is based on the concept of system feedback.  In the teaching-learning process the core of such interaction is in the classroom.  The fundamental assessment process is to communicate clear expectations for outcomes and then to find out if those outcomes have been accomplished.  Sounds like grading, but it’s NOT!  An assessment process takes information about success in outcomes and processes and uses this information to improve the teaching-learning process.  Feedback and response are important.”

Program and course learning outcomes assessment at Brookdale are directed by the Student Learning Outcomes Plan.  All courses and all programs must have clear, measurable learning outcomes that reflect the skills and abilities that students should have acquired by the end of the course or the program.  Program learning outcomes must reflect the Core Competencies and every Brookdale program must be able to demonstrate that all Core Competencies are embedded in either the general education courses or in the career courses.  In order to accomplish this goal, there must be clear linkages between the Core Competencies and general education courses.

Each discipline must be engaged in some form of assessment activity whereby assessment is a valued aspect of the instructional role and the resulting information is used to improve instruction and student learning. The final responsibility for ensuring that assessment is integrated into all disciplines rests with the Division Chairs.  In addition Division Chairs should create an archival system whereby all assessment projects, including how information and data is use to improve learning, are catalogued.

Figure 1 illustrates the relationship between the major components of academic assessment.
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Table 3 details an action plan for the recommendations from this section of the report.

Table 3  Action Plan - Institutional, Program and Course Assessment

	Recommendation
	Responsible Party
	Timelines

	Establish student learning outcomes for all programs and courses.
	Department Chairs/Division Chairs
	9/07

	Provide learning experiences and evaluation approaches that are related to learning outcomes.
	Faculty
	Ongoing

	Ensure that all programs reflect the Core Competencies.
	Department Chairs/Division Chairs
	9/08

	Review and if indicated, revise the Brookdale Core Competencies.
	Governance/Executive Vice President
	9/08

	Link the Core Competencies to general education courses.  
	General Education Committee
	9/08

	Create a culture of assessment where all disciplines are involved in student learning outcomes assessment and use the results of assessment to improve student learning.
	Department Chairs/Division Chairs
	9/08


Academic Support Assessment

Integral to an institutional assessment model is the evaluation of both academic and non-academic areas.  A comprehensive institutional effectiveness plan necessitates the involvement of all College personnel and all institutional areas or units.  Administrators and staff must also participate in assessment in their respective areas.

The Student Development Division is an integral part of the academic services of the College.  Student Development Specialists have a multifaceted role when addressing students’ needs which includes counselor, coordinator, consultant, teacher, and manager (ESMP Chapter 3, Section 8; Carroll and Tarasuk, 1991).  They strive to enhance and integrate personal and classroom learning experiences helping students to achieve educational and personal goals.  In addition to the assessment of learning outcomes for the HUDV course, the Division uses assessment tools such as satisfaction surveys, the Graduate Follow-Up Study and enrollment reports that measure student retention to address its effectiveness in meeting its mission and goals.

The Library supports students learning goals through the provision of resources for scholarly inquiry appropriate to the curricula, to the mission of the College and to its partner institutions.  In consultation with classroom faculty, librarians’ responsibilities include supplementing and enhancing the classroom experience.  The Division Goals incorporate assessment of information literacy, information resources, faculty and staff professional development and technologies evaluation.  A program review was completed in FY ‘02.  The results of that review form the basis for ongoing Division and Departmental plans.

As articulated in its vision statement, “OBCD is responsive to the ever-changing lifelong learning needs of individuals, local businesses, municipalities, community groups and non-profit organizations.  We address these needs through the delivery of a broad range of educational, occupational and culturally diverse programs and services.”

All OBCD programs must implement student learning outcomes assessment in addition to success outcomes assessment and customer satisfaction.  These assessment tools will help to ensure that both professional training and lifelong learning programs continue to meet the needs of students.

In addition, all other non-academic areas of the institution must engage in some form of assessment.   For example, the Bookstore might be engaged in the assessment of customer satisfaction with service and the Marketing Department could assess customer satisfaction with marketing materials.

Table 3 details an action plan for the recommendations from this section of the report.

Table 3  Action Plan - Academic Support Assessment

	Recommendation
	Responsible Party
	Timelines

	Ensure the involvement of individuals from the main campus, branch campuses, HECs, and non-academic areas in assessment.
	Division/Unit supervisors
	6/07

	Engage all departments/units in assessment activities.
	Division/Unit supervisors
	6/07

	Ensure all OBCD courses assess learning outcomes.
	Executive Director
	6/07


Linking Budget, Planning and Assessment

The Vision, Values, Mission and Goals Statements (VVM&G) of the College drive all goal setting at Brookdale through a process whereby strategic initiatives derived from the goals, are established in a collegial fashion between the Institutional Planning and Effectiveness Committee and the President’s Cabinet.  This planning document, the Matrix, is designed to prioritize strategic initiatives over a three-year period.  It is based upon information obtained through the College assessment process.  Departments then write unit plans based on the Matrix and information from these unit plans is used to determine budget priorities and allocations.

This approach of having planning drive all budget decisions is a recent innovation at the College and should be continued.  Such an approach ensures that planning is based on a meaningful assessment plan and that budget is linked to planning and assessment.  Faculty and staff need to be provided with information such as the data books, to help ensure focused, useful planning.

Table 4 details an action plan for the recommendations from this section of the report.
Table 4  Action Plan - Linking Planning, Assessment and Budget

	Recommendation
	Responsible Party
	Timelines

	Implement processes that ensure assessment is linked to budget and planning.
	Executive Vice Presidents
	9/06

	Link assessment to all decision making including resource allocation and curricular changes.
	Executive Vice Presidents
	Ongoing

	Ensure all courses/programs are “costed out,” including indirect costs, and this information distributed on a regular basis and used for planning and revision.
	Vice President Business and Finance
	6/07


Benchmarking

Benchmarking is an ongoing systematic process for evaluation against an established standard. The act of benchmarking brings an external focus to internal activities.  According to Hagelund (1999), “Benchmarking is a method for improving a . . . process by first analyzing one’s own process, then finding the reasons for better performance among other comparable processes and, finally, on the basis of the insight gained, redesigning one’s own process.”

There are three types of benchmarking: performance benchmarking, diagnostic benchmarking and process benchmarking.  Performance benchmarking is the simplest form of assessment and is directed at the straightforward comparison of performance data, e.g. graduation rates.  Diagnostic benchmarking seeks to characterize an institutions performance status, e.g. student engagement surveys.  Process benchmarking involves ”in-depth comparative examination of a specific core practice at two or more institutions,” e.g., how a specific instructional strategy affects student learning” (Dowd 2005).

Process benchmarking is the most sophisticated approach to benchmarking and provides an in depth approach to assessment.  It examines how differences in instruction affect student outcomes.  Although endorsed by the federal government, it is not used as often as other types of benchmarking as it is resource intensive.

Benchmarking theory and approaches should be investigated, and a system selected for use at an institutional level that would be congruent with the mission and goals of the College. Where appropriate, programs and disciplines may also choose to engage in a benchmarking process.

Figure 2 illustrates the assessment loop – how results of assessment are used to make decisions/changes.
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Table 5 details an action plan for the recommendations from this section of the report.

Table 5  Action Plan - Benchmarking
	Recommendation
	Responsible Party
	Timelines

	Select and implement an institutional approach(s) to benchmarking.
	Institutional Planning and Effectiveness Committee
	6/08

	Evaluate approaches to program and department/discipline benchmarking.
	Division Chairs
	6/08


Sharing with Stakeholders

Volkwein (2003) states, “. . . there are two principal uses of assessment for colleges and universities: the central and traditional use of assessment is as an impetus for improvement (formative evaluation); but there is a second necessary use that focuses on accountability (summative evaluation).  The ultimate goal of assessment is to improve teaching and learning as well as to contribute to the personal development of students.  But if we are able to accomplish that goal, we can simultaneously demonstrate our educational effectiveness to external stakeholders.”

Who are Brookdale’s stakeholders and what do they want to know?

· Students – Will attending Brookdale prepare me for transfer and/or employment as well as offer lifelong learning opportunities?

· Families – Will the investment in our student’s education pay off in intellectual, social and cultural development and will it prepare our student for the workplace?

· Employers – Can I have confidence in hiring a Brookdale graduate?

· Taxpayers – Does support of Brookdale yield a quality educational institution?

· High Schools – Does Brookdale achieve its mission and goals in order to be a quality institution, therefore worthy of encouraging students to attend Brookdale?

· Other institutions of higher education – Will the Brookdale graduate have the necessary skills and abilities to be able to successfully transfer to another institution of higher education?
· BCC Employees - Does Brookdale foster a professional environment of diverse, stimulating and challenging experiences for its employees?

· Community – Is Brookdale a collegiate presence in our community providing academic, professional, lifelong learning and cultural opportunities for its residents?

· Board of Trustees - Does Brookdale achieve its mission and goals, signifying it is a quality institution?

· Middle States Commission - Does Brookdale achieve its mission and goals thus earning re-accreditation?

· Government – Do federal, state and county officials have assurance that tax dollars allocated to the College are spent wisely.

There are a number of publications and forums that convey Brookdale’s assessment information and data to our stakeholders.  These channels of communication include:

Publications

· Annual Reports**

· Brookdalian**

· Program specific publications

· Catalog

· Middle States 

· Mailings

· Newspapers

Public Meetings

· Board of Trustees

· Governance

Other

· Communications to our corporate and internship partners 

· Website

· Brookdale Network

· Open House

The Annual Report and the Brookdalian (monthly) get mailed to 700 elected officials, community leaders, educational institutions, and the print and broadcast media.  About 500 alumni also receive copies of both publications.

At Brookdale Community College, outcomes communicate information about the value of a BCC education to its stakeholders.  College personnel must ensure that all assessment results are communicated to stakeholders in a manner that is understandable and useable.

Figure 3 illustrates the relationship between stakeholders and our various communication tools.
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Table 6 details an action plan for the recommendations from this section.

Table 6  Action Plan - Sharing with Stakeholders
	Recommendation
	Responsible Party
	Timelines

	Evaluate whether assessment results are shared so that the right information is communicated to the right stakeholders.
	Planning Assessment and Research
	6/07


Conclusion

Assessment at Brookdale Community College is a dynamic, fluid process that involves all members of the workforce.  The complex task of planning and conducting assessment has one simple goal:  ensuring the success of Brookdale Community College’s mission and therefore its students.  At the course, program and institutional levels, the results of assessment will inform and refine the goals, processes and procedures of the institution.  Staying accountable to our constituents, the results and changes precipitated by assessment will be communicated to all of Brookdale’s stakeholders in an open, timely manner.
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Figure 2  The Assessment Loop
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Figure 1 Major Components of Academic Assessment
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