ESMP 2020


Student Affairs Chapter
The Student Affairs Chapter contains information and recommendations about student support services for Brookdale students - beginning at the time they first learn about the College until they successfully complete their Brookdale goals.  As stated in the College Mission, the College offers a ‘comprehensive array...of choices leading to…opportunities’.  These choices must begin from the moment the student learns about Brookdale.
Student Affairs begins at (1) marketing and recruitment and (2) scheduling where the student learns about Brookdale and sees where the College fits into his/her plans.  It is important for the student to have access to a knowledgeable (3) advisor to help the student plan his/her initial steps as a Brookdale student.  As is appropriate, the student will work with (4) Financial Aid and take needed (5) placement testing.  After the student registers for classes, the student can take advantage of (6) orientation and a (7) ‘First Year Experience’.
Brookdale students have an array of support available to them to help them achieve success in their courses.  (8)Basic Skills courses are available in English, Math and Reading, as well as learning labs for each area.  The (9) library is available for students to use for their research and course needs.   At the branch campus and higher education centers, students find centralized services at the (10) Student Success Centers.   The College office of (11) Disability Services provides support for students with documented disabilities.  Counseling is available through the College’s professional (12) Counseling staff to help students in crisis and (13) transfer and advising services are available to help students plan for their future beyond Brookdale.

Brookdale students have an array of co- and extra- curricular activities available to them.  Many are coordinated through (14) Student Life and the (15) Student Life Board.  Students have opportunities to participate in (15) co-curricular programs, (17) athletics and recreation, (18) student clubs and (19) health and wellness programs.  The (20) Children’s Learning Center is available for Brookdale students.  (21) Residence life may be an option for students in the future.

Entering Students

The American Association of Community Colleges estimates that there are over 6.7 million credit students enrolled in the 1,177 community colleges across the nation resulting in almost 942,000 associates degrees and certificates. The average age of these community college students is 29. (For the Spring 2010 semester, the average age of Brookdale students is 24.3)  Seventeen percent are single parents, over half are employed full-time, and 39 percent are first-generation college students and more than half are minority students. This shows that community college students enter higher education with unique, complex and diverse lives. Outreach initiatives, such as new student orientation programs, are critical to aid in matriculation, transition and retention of first year and transfer students.

Marketing & Recruitment

Many current marketing/recruitment activities stem from recommendations of the 2008 Middle States Self Study and the 2010 ESMP.  However, despite this history, recruitment and marketing efforts/directions need to be reassessed (and perhaps modified) given three considerations which arose after the writing of the 2008 Middle States Self Study and ESMP 2010. These considerations are: (1) the changing BCC student population in recent years (e.g., a greater number of younger students compared to 2005). Hence, it must be ensured that recruitment/marketing practices for entering students suggested in ESMP 2020 are in accordance with practices suggested by current (2010) and anticipated future demographic trends. (2) data generated by Entering Student Surveys needs to be continuously monitored on a yearly basis, and recruitment/marketing practices for entering students should be modified accordingly (as changing Entering Student Survey results may suggest). (3) marketing and recruitment efforts must be consistent with (and complement) the anticipated directions the college may take regarding the “New Student Development Model” stemming from the efforts of the Commission on Student Development.
Scheduling

The creation of the Master Schedule of courses each semester/term is currently based on student access, enrollment growth, and space utilization and involves coordination among College administration at Lincroft, the Branch Campus, the Higher Education Centers, the Distance Education Office, Dean of Academic Affairs, Academic Division Deans, Department Chairs, and the Scheduling Office.  Schedule development begins with the examination of the previous year’s semester/term tenth day section data; taking into account number of sections offered, available seats, actual enrollment and percentage filled by location.  This complete process takes many steps to finalize a semester/term course section offerings.  Attached is the 2010 – Summer I, Summer II, Summer III schedule of tasks to be completed to illustrate the time and complexity of this undertaking.
Largely, to date, it appears that characteristics of the entering student population are not taken into account (part of the equation) in the development of the Master Schedule of courses.  A guiding principle of course section creation takes into account the sequence of course requirements for specific programs as specified in the college catalog.  Specifically, courses required in the first or third semester sequences are examined as potential Fall course offerings and those required in the second or fourth semester would be reviewed through the planning process as Spring course offerings.  This guiding principle, which takes into consideration the first semester in a program sequence to determine fall course section offerings, is a start in regard to entering student scheduling.

It is important to consider that first time degree seeking students creating a schedule for their initial semester are currently required to meet with a counselor.  It is the counselor’s responsibility to assist degree seeking students in selecting courses which meet particular goals.
Advising First Time Students

The implementation of COSD recommendations will impact advising first time students for 2020.  Technology will also play a major role.  The College is developing a virtual presence to provide new students with comprehensive information about the college. The site should include information related to Admissions, Student Development, Student Activities, Financial Aid, first year experience.  The portal should enable students to access information related to their academic progress, student life board, student activities, student clubs, financial aid status and important dates thorough the academic year. A variety of modalities should be used to deliver information such as podcasts and video. Currently the College website is one of the most frequently used forms of communication and is in need of improvement. Information is scattered and sometimes difficult to find.

Dissatisfaction with academic advising continues as evidenced by the fall 2006 Noel-Levitz Student Satisfaction Inventory, the Survey of non-returning students (2004) and Middle States (2008). Currently, all new students must seek academic advising in order to register for classes. Academic Advising is provided by Student Development Specialists, however, based on the recommendations of the Commission on Student Development there will be a new Director of Advising and Counseling and hiring of Student Services Generalists. The Student Services Generalists will be seen as “advisors”.  In this new model, “counselors may advise but advisors may not counsel” (COSD Memo, 2009). These changes and others will be made to improve the current structure in place which does not support the enormous growth that Brookdale has experienced.

From the COSD Report:

All incoming matriculated students will be seen for advisement either in group or individual sessions prior to registration for the first semester.  Upon completion of this session, students will: 

· Understand the structure of the Brookdale degree 

· Understand the First-Year Experience program and choose which path they will take to fulfill this requirement

· Understand the roles of the advisor, counselor, and other faculty and staff 

· Complete a first semester schedule and a preliminary plan for degree completion

Placement Testing

Placement testing at Brookdale is regulated by College Regulation 5.0034R “Pre-Registration Testing/Basic Skills”, last revised in October 2006.  The Basic Skills Committee which consists of faculty and administrators through campus and is considered a College-Wide Committee of Governance, recommending changes via the Academic Standards Committee (a Governance Standing Committee).  The Basic Skills Committee has referred recommended changes to Academic Standards Committee during the Fall 2009 semester which deals with the “shelf life” of SAT and basic skills test scores.

The Regulation states:  “The College will provide Accuplacer placement testing to identify and assess students’ academic needs.”  Students may be waived from testing based on SAT scores, prior college level work from another institution of higher education,  or if they are 65 or older.  In addition, Brookdale will accept a student’s Accuplacer scores from a test taken at another college.

Accuplacer is a computer based, adaptive test used by thousands of two and four year institutions nationally.  In the past year, the Academic Officers of the New Jersey Council of Community Colleges has recommended that all community colleges in the state of New Jersey provide placement testing via Accuplacer, and that SAT waiver scores, test processes and cut off scores be standardized.  While all of the community colleges have agreed to comply with this agreement, each college has interpreted the agreement differently.  For example, the agreement stipulates that each of the colleges place students in their first level college English Composition classed based on an essay scored by Accuplacer’s Writeplacer rubric.  Brookdale has chosen to test students with Accuplacer’s Sentence Skills, a multiple choice grammar test, and based on this test place them into either ENGL 095 (developmental English) or ENGL 121, the first level college English composition class.)  On the first day of class, students are then instructed to write an essay and the essay is then scored according to the Writeplacer rubric.  Students can then be moved either up from ENGL 095 to ENGL 121 or down from ENGL 121 to ENGL 095.    However, the placement of students into their English classes by Sentence Skills has proven to be very reliable, since there has been very little movement of students affected by the essays.  The score determined by this process is input into Datatel and becomes a permanent part of the student’s record.

Brookdale provides testing in four of the assessments provided by Accuplacer:  Reading, Sentence Skills, Computation, and Algebra.   Students with high SAT scores or who score very high on the Algebra assessment may also take the CLM (College Level Math test) which may exempt them from taking some lower level, pre-requisite college-level Math courses.  Our contract with CollegeBoard, the provider of Accuplacer, stipulates that all tests must be administered in a proctored environment.  All four tests are multiple choice tests.  No other aids are allowed, but a calculator becomes available on the computer screen when a student is allowed to use it to solve the problem.  Each student is provided with scrap paper which they may use for all parts of the test.  The scrap paper must be collected by the test proctor.

Brookdale provides the test in a variety of ways:

1. Testing is done at each of the Monmouth County high schools during the months of March and April for all high school seniors who have applied to Brookdale as part of the Early Bird program.  This testing is arranged and administered by Recruitment Services.

2. All incoming students can test in the Testing Center on Brookdale’s Lincroft campus on a walk –in basis six days a week, including Saturday, and four evenings a week until 9 pm.

3. Incoming students can also test at any of the Higher Education Centers or Western Monmouth Branch Campus by appointment.  

4. Incoming students with disabilities can test with Disability Service with accommodations.  However, accommodations are limited since the assessment is untimed.  A typical accommodation may be in a distraction-free environment, or using a calculator for the test.    There are paper/pencil versions of the assessment for those students who cannot use a computer, and there are large print, audio, and Braille versions of the test for students with visual impairments.  One-on-one services are available for those students with physical limitations.  

5. Arrangements can be made for incoming students to take Accuplacer at a remote location.  This is becoming more frequent as military personnel return to the area and to college and as more students take advantage of our distance learning opportunities.   Generally, the student recommends a testing location, and qualifications and suitability are verified by the Manager of Testing Services.  Instructions and passwords are then sent to the approved proctor, the student takes the test, and we can then retrieve the scores directly from the Accuplacer website. 

Financial Aid

Students at Brookdale seek financial aid when they are looking for assistance financing their education. On the Brookdale website, Financial Aid has posted their Mission Statement: “The Financial Aid Office at Brookdale Community College proactively leads students and their families through the entire ‘Financing an Education’ process.” Emphasis is placed on the electronic process of applying for financial aid, giving students and families the links to the latest financial aid web sites and providing students with the ability to check their financial aid status on line.  The financial aid office has a link on the main page leading to the financial aid website which is full of information. Students have access to information on various types of financial aid as well as steps needed to apply and downloadable forms. In the Entering Student Survey (2004) 58.3% of entering students expected to receive some form of financial assistance. The Financial Aid Services Student Satisfaction Survey (2005) reflected a very positive view of the staff who work in the Office of Financial Aid noting that “staff and counselors were courteous and knowledgeable and the overall quality of service was either good or excellent.” The financial aid office is limited in the financial aid that is available to students due to limits in State and federal funding however, the financial aid office works closely with the College Foundation to supplement State and federal aid with institutional resources (Middle States, 2008).

Orientation

Over the years Brookdale Community College’s New Student Orientation has taken on a number of formats going in multiple directions. Students are typically invited through a postcard mailing to attend 1 out of the 4 sessions provided. Prior to the most recent enhancements, new student orientation was panel driven for both the fall and spring semesters. The schedule of new student orientation generally included an opening speech from the Director of Student Life and Activities and a lecture style panel discussion on topics such as financial aid, career services, public safety, athletics, and academics to name a few.

Additional to New Student Orientation, Brookdale offers separate orientations as follows: Adult Student Learner Orientation - Intended to meet the needs of adult student learners this special orientation session is for those new students who are a few years removed from the high school experience, Athlete Orientation - Designed with new student athletes in mind; attend this orientation session if you are a new student planning to play in an intercollegiate sport at Brookdale and have already confirmed your intentions with the Athletic Department, Distance Education Orientation - First time online students are strongly urged to attend to become familiar with the course management system and understand distance education expectations, International Student Orientation - Intended for F-1 status international students this session will go over important immigration issues, academic policies, campus facilities, life in the United States, and answer any questions students might have, Nursing Orientation - For students enrolled in NURS 160, 161, 162, 261, and 262 this special orientation session will get you started on the right foot for the semester and Parent Orientation – For parents who want to help their son or daughter succeed in college.
Student Life and Activities took the initiative to improve new student orientation through researching best practices of similar institutions, attending the NODA’s (National Orientation Directors Association) one day conference and surveying new students who went through the program. Student Life recognized that New Student Orientation needs to facilitate the transition of new students into the institution; prepare students for the institution’s educational opportunities and student responsibilities; initiate the integration of new students into the intellectual, cultural, and social climate of the institution. (CAS System; Council for Advancement of Standards) We saw that students were being overwhelmed and given too much information and not absorbing what they will need to succeed.

As a result of trial and error, Student Life created a new student orientation that’s built on information cradled with campus culture and community. Student Life changed the old panel discussion of you “talk” and they “listen” to a more student inclusive environment with student input. Fall New Student Orientation still has 4 sessions, 3 hours each due to increased enrollment. The first ½ hour is an opening welcome from the Director of Student Life and Activities followed by Student Ambassadors showing new students how to access Web-advisor, look up their schedule, find course syllabi, and check their financial status and grades. This large group is then broken into smaller groups led by a student ambassador who for the next ½ hour will challenge the group with an ice breaker. This social aspect of orientation helps new students get acclimated with each other, help them relax and learn common interests between each new student. After the student ambassador ice breakers, these small groups are rotated through 4, ½ hour workshops which include: a campus tour, a career service/experiential learning talk about goals & future planning , an academic life session, and  rights and responsibilities/campus safety talk, led by Judicial Affairs Officer and a member of the Brookdale Police Department. After the workshops students then have an opportunity to get their student ID cards. 
In addition to the traditional New Student Orientation, CAS defines orientation as the first 40 days of your college experience. Brookdale Community College’s Student Life and Activities has focused events around New Student Orientation throughout the 40 days. These events include: Greetings from lot1, lecture series, social events, Higher Education Center welcome receptions, Involvement Fair and Welcome Back Week.
When faced with the challenge of first year experience, Brookdale has answered this by providing a college success seminar (HUDV 107; Human Development). Students learn to identify and practice a variety of skill and behaviors that can foster success in college and work. They will explore their personal goals and values through individual projects, class exercises and group interaction. The 1 credit course is highly recommended for all first time full time students in any program that requires less than 66 total credits. Upon completion to this course, students will be able to distinguish between high school and college expectation from the student and institutional perspectives (critical thinking), develop a plan of educational, transfer, and career goals (information literacy, personal development), weigh career assessment information and apply results to educational decision-making process (personal development) and apply a variety of skills to improve time management, study and test-taking abilities (personal development).

‘First Year Experience’

The principles of student development theory address how college students learn and develop optimally and suggest productive student centered methodologies for practice.   There is a clear need to design interventions which provide students with both challenges and support for this critical “developmental transition” to college.    Traditionally, Orientation Programs have intended to address this need, but more recently, what has become known as the First Year Experience (FYE) has taken on prominence within both two year and four year colleges and universities.  The intent of the FYE is to support the developmental transition through addressing students’ need to connect with the college, its faculty, and fellow students.  Ideally, both Orientation and FYE efforts are linked programmatically from the point of entry into college to have the most impact upon student success.

The COSD report and its Recommendations for Implementation were presented in June, 2009. Among the COSD recommendations was one which required the development of an extensive First Year Experience (FYE) and the President clearly concurred with the need for an extensive FYE experience which could encourage all first time students to develop an understanding of the academic, social and psychological demands of the transition to college with the necessary support to be successful.
Specifically, President Burnham directed that a plan to implement the COSD Recommendations should evolve in a “three phased” approach.   Phase III would involve creation of a comprehensive FYE plan and program which would substantially build on closer integration and the strengths of all of the units in Student Development – Experiential Learning and Career Services, Disability Services, E.O.F., Counseling and Advisement, and Student Life and Activities.  The President expects the Dean of Enrollment Development and Student Affairs and the Director of Student Development Services to present him with a plan report in May 2010, and that a pilot FYE Program will be in place by September 2010.

Information from the existing models and data sources noted above in Section I will be incorporated into FYE planning.

Academic Support

Brookdale’s values include “students and their academic and personal success; their learning and achievement are hallmarks of our mission.”   Brookdale offers an array of academic support services to help students achieve their academic goals.

Basic Skills

Essentially all new, full-time, degree-seeking students are evaluated for placement at the College, with between 70 – 75% of them requiring developmental coursework in reading, writing or math, or a combination of these areas. Careful consideration regarding placement is essential for student motivation, success and retention; thus appropriate counseling and support is critical for basic skills students.  Developmental curriculum in all three disciplines includes study skills related to each of the disciplines.  Basic skills reading and writing courses have been part of experimental learning communities with some encouraging success and the College Wide Basic Skills Committee is researching better learning community opportunities.
With the largest growth at the college in developmental reading and math courses, these disciplines offer courses and student support with a variety of teaching and learning modes, selection of locations, array of times, and mixture of student support services to best meet the needs of the individual student.  Management of the variety is a demanding task for all three disciplines, coupled with the need for consistency among all sections of a course and management of increasing numbers of part-time faculty in each department.  Additionally, the growth in underprepared students at the college creates a challenge for counseling because a greater number of students require careful advisement and assistance with life planning. Thus human development courses make excellent partners for basic skills courses in a learning community combination.
Revision of developmental courses and innovation in course offerings is a continual process within each discipline. The Mathematics Department is expanding innovative efforts in all areas of developmental mathematics with increased offerings of self-paced sections of pre-algebra, increased use of technology in pre-algebra sections, and with newly developed sections of online, hybrid and self-paced developmental algebra.  The English Department has  innovative efforts to place students effectively in ENGL 093 and ENGL 094, evaluating the placement tool used for placement into developmental vs. college level writing courses, and working with technology teaching tools and seminars for student support initiatives.   Each discipline is increasing support and courses at HECs.  It will be essential that the College support the technology growth and innovation attempted by the Reading, English and Mathematics Departments.  Additionally, the overarching  developmental education efforts coordinated by the Basic Skills Coordinating Team in conjunction with all college programs and departments, including Testing and Placement Services, Disabilities Services, ESL and ABE, need continued college support to function effectively.
The numbers of trained personal in the Math Lab, Reading Center,  Writing Center, Counseling Department, Disabilities Office, the Success Centers at the HECs must also increase, be well organized and supervised, to meet the needs of the growth of basic skills students.  Additionally, the College must seek opportunities to work with area school districts to increase college preparedness among students intending to attend college.

Library

Currently, librarians work with discipline area faculty in a liaison capacity to provide information literacy instruction, collaborative curriculum development, and collection development and curricular support.   Most of the information literacy instruction occurs in 100-level courses, even among courses and programs that identify information literacy as a core competency.  Ideally, students would also receive the next level of information literacy instruction at the 200-level to fully prepare them for transfer and/or lifelong learning purposes.  A task force of NJ librarians has created a suggested framework for such a progression of information literacy, (see link to IL progression standards to the right).
Librarians also provide one-on-one research instruction to students at the reference desk (physical and virtual) or by appointment.  We currently use Meebo, a free web-based chat provider, for our instant message reference.  Since the inception of this service, statistics show steadily increasing use.  Several librarians have also developed online tutorials detailing the use of databases, research tools, or research best practices for students.  This practice, and professional development activities associated with it, will likely continue as it serves distance education students quite well.
Given information literacy’s close relationship to critical thinking; the increased need for evaluation of information given the abundance of information readily available; and the emphasis of information literacy’s importance by accrediting agencies like Middle States, there are a variety of ways colleges and universities are working to better integrate information literacy skills across their academic curriculums.  We might look to some of these innovators as we consider ways the library’s instructional services can grow in the ESMP 2020.
The Bankier Library was last redesigned in the late nineties.  The new building, including the cutting-edge Information Commons, opened in September 1999.  Since that time, changes to the physical library have occurred in response to student, pedagogical, and technological needs and developments.  Many colleges and universities with information commons models have been migrating towards a learning commons model, which is defined as “what happens when the resources of the information commons are ‘organized in collaboration with learning initiatives sponsored by other academic units, or aligned with learning outcomes defined through a collaborative process’” (Beagle qtd. in Bennett, S., 2008). This concept seems to mirror (somewhat) the goals of the student success centers at the HECs.
Furthermore, many college and university libraries – no longer solely places to get information – are including a variety of amenities to make them more inviting as collaborative workspaces and social gathering places.  Chief among these amenities are coffee bars, presentation rooms (e.g., with software/hardware for creation, production, and playback), and access to other high-end technologies/devices.
In the past, library collection development primarily consisted of physical items: books, multimedia materials, journals, etc.   In the current environment of distance education, decentralization, massive digitization projects and technological advances, collection development is much more varied and complex.  While  the content available in print resources (books and journals, primarily) remains vital to scholarship and academic rigor – particularly to certain disciplines – some (but certainly not all) of the print material in these formats is becoming available in electronic format as well, and is accessible via computer and even mobile wireless device.  The Bankier Library’s collection development practices attempt to consider and balance these changes with the research/scholarship needs of our faculty and students.  Particularly in certain disciplines, we have been increasingly purchasing reference materials in electronic format to ensure the widest possible audience and use, including distance education students and those who do not routinely travel to the Lincroft campus/Bankier Library’s physical location. (Examples of such sources include, but are not limited to the following:  Access Science database; Facts on File databases; Credo Reference database; Net-Library e-book collection). 

We’re also making changes in how we collect multimedia material.  With the advent of streaming video, we are making every attempt to purchase available materials in the streaming format, which allows unlimited simultaneous users to login and watch on their computer from any location with an internet connection.  Currently, not all materials are available in this format, so some DVDs and even VHS are still purchased when necessary. 

In relation to the changing formats of materials, the library recognizes – in support of the College’s mission goal of “access” – that not all students have the same access to the newest technologies.  We recently implemented a laptop loan program at the Lincroft campus.  The program was very successful in its first semester (Fall 2009): 3 laptops were checked out 209 times.  

Student Success Centers
Academic support is provided at the Branch Campus and Higher Education Centers through the Student Success Centers (SSCs) by learning assistants from the Reading and English departments as well as by ‘Learning Assistant – HECs’ in the areas of reading, writing, math and computer science. The Learning Assistant – HEC is a hybrid position that serves both in this academic support capacity and in a student services capacity providing assistance with admissions, registration, testing, financial aid, and student life.   While this position serves the students well with regard to having a wide variety of services available, every center has experienced challenges in providing sufficient support to students at peak times.  This is a particular challenge in providing writing support when students in the ENGL 095 courses quickly fill all available spots.
In January 2008 a librarian was hired to work primarily out of the Western Monmouth Branch Campus and HECs.  Prior to this, service to the HECs consisted of small reference collections and when requested, information literacy instruction sessions provided by one of the librarians based on the Lincroft campus.  Currently, Valerie Bonilla, HEC librarian, provides all information literacy instruction requests at the WMBC and HECs.  In addition to her other departmental and College-wide responsibilities, she averages 30 information literacy instruction sessions per semester, (almost 50% of which are taught at the Western Monmouth site). She also provides in-person reference service at each of the centers each week.  (Virtual reference services are available to all students via IM, e-mail, and telephone as well.)  Students and faculty are now also able to request that physical materials from the Bankier Library in Lincroft (books, etc.) be sent to any of the HECs for pick up.  There is usually a 2-day turn-around for this process.
Computers are available for student use in all locations during all open center hours (8am to 10pm during semesters).  The higher education centers maintain a standard of a minimum of 20 available computers. The branch campus has a standard of 30 computers.  As each of the locations grows, that standard will likely have to expand to continue to provide appropriate assistance.
Counselors have been identified for each of the regional locations.  At the Western Monmouth Branch Campus, a full time counselor is available.  For each of the Higher Education Centers, a counselor has been identified to provide counseling services one or more days per week.  An annual schedule of services has been developed to ensure staffing that is appropriate to the demand of the registration calendar.  Additional support is available through the Student Services Generalists who assist students in preparing for their meetings with counselors by assisting them in understanding degree and transfer requirements.  Student Services Generalists also work with unrestricted students who are not required to see a counselor but may need assistance in choosing courses.
Additional assistance is provided to students with regard to financial aid.  Student Services Generalists and Learning Assistant – HECs provide students with personalized attention to ensure that they understand their financial options and the process by which they apply for this assistance.  The staff works toward educating students so that they are increasingly independent with regard to their financial and academic planning.
The staff of the Student Success Centers works with the Office of Experiential Learning and Career Services to connect students to their career-related needs.  The staff of that office visits each of the regional locations on a regular basis to speak with students about their options and has assisted in the development of job boards that SSC staff update weekly to reflect opportunities in the local area.
The staffs of the two offices have also begun development on additional services, including more extensive career planning.  The centers at Long Branch, Eastern Monmouth, and Northern Monmouth hold annual job fairs, centered largely but not exclusively on summer employment.
The Student Success Center staff works with counselors as well as with the Office of Disability Services to provide appropriate accommodations to students with disabilities.  In cases where these accommodations require specialized testing, such services are provided through the SSC for the benefit of both the student and faculty member.
 Only Northern Monmouth has established a student advisory board.  When attempts have been made at the other centers, it has been difficult to establish a dedicated cadre of students.  Efforts on this front will continue.
Disability Services

As a student-centered institution, Brookdale accommodated students with disabilities, long before the passage of the Americans with Disability Act.  Paralleling the growth of the college, there has been an increase in the number of students with disabilities attending Brookdale, about 8% a year. However, the Disabilities Services Office has not increased its staff throughout this period of growth, so an increase may be needed in the future. Brookdale’s history of student-centeredness has meant that students with disabilities have only needed to provide minimum documentation in order to receive services.  With the recent signing into law of the Amendments to the ADA, the U.S. Dept. of Census predicts that 1 in 4 adults will meet the new definition of disability and may be eligible for accommodations in the workplace / higher education.  Statistically speaking it would not be unrealistic that in the future one in four students may require reasonable accommodations for a disability. In general, this increase would demand colleges to look for new and creative ways to handle disability issues.

As the number of students with disabilities has increased, the laws governing policies and procedures related to students with disabilities have also expanded. The Office of Civil Rights (OCR) is the investigating body that reviews complaints of discrimination by students in post-secondary education. OCR and the courts examine not only the policies and procedures of an institution, but also the culture of college as it relates to disabilities. They look for a culture of “shared responsibility”: i.e. faculty, staff and the DSO Office working together to provide reasonable accommodations.  The law is clear that no qualified student with a disability shall be excluded from participation in, or be denied the benefits of services, programs or activities of Brookdale Community College, or be subjected to discrimination by the College or its personnel.   Faculty and staff (along with the DSO office) must provide reasonable accommodations, unless the accommodation jeopardizes the integrity of a course or program.  The increase in numbers has put more pressure on faculty and staff, making the collaboration of responsibility more difficult to achieve.

The DSO has taken actions to deal with this increase, including Information Sessions for Professionals, Information Sessions for Prospective Students and Parents and Advisory Team meetings.  Several of the EVP faculty meetings have included informational presentations from the Director of Disabilities Services. Unfortunately much of director’s time with disability students spent on non-disability issues, e.g. reviewing college policies, and not disability issues.  Services for students with disabilities need to be integrated throughout the college, including the HECs. 

Advising & Counseling

The focus of discussions in these areas were for currently enrolled students who need counseling support or transfer/course selection advice.  The committee recognizes that the President’s Commission on Student Development recommendations will have a major impact on the direction of advising and counseling in 2020.  The committee’s discussions include (1) the potential use of technology in advising; (2) improving student satisfaction with these services; (3) improving communication between teaching faculty and counseling; (4) expanding and enhancing the role of counseling services at the HECs; and (5) working with departments across the College to develop programs geared toward first time full time students. 

From the COSD Report:

Advisor

A new position, the Advisor will focus on informing students about the policies, courses, programs and services offered by BCC and partner institutions both in group and individual sessions.  Because Advisors will be responsible for assisting students in planning, creating and implementing course schedules compatible with their academic goals and within the requirements of their academic programs, training will be essential for their success.  This training should include basic skills testing, WebAdvisor, NJTransfer, and other resources that will allow advisors to best assist students.  Advisors will also collaborate with Counseling, EOF, Disability Services, Career Services, and other offices to provide appropriate student referrals.  Advisors should expect that their contact with students may be via email, phone, online, or in person.  

Student Development Specialist/Counselor

The responsibilities of the Student Development Specialists/Counselor will not change.  However, the balance of these responsibilities will necessarily shift as advisors work more extensively with students on academic planning.  This shift will be further developed through the removal of the requirement that all students see a counselor prior to registration and the addition of outreach work through the use of a “Counselor of Record”, rather than a caseload.   With the changing balance of instruction, workshop development, crisis counseling, and individual developmental appointments, management will need to focus on ensuring an equitable division of labor and the maintenance of shared information.  Management should identify counseling faculty to serve as liaisons both to individual academic departments and to the larger community based upon particular areas of expertise such as crisis, family, stress management, etc. These liaisons must be responsible for sharing information with the larger division and ensuring that updated information flows in both directions between counseling and academic areas. Management should consider the assignment of counseling faculty in one of the following ways or a combination thereof: 

Extra & Co- Curricular

Brookdale provides students with an array of program and activities to enrich and support the students’ college experience.  Brookdale’s values include “prepares learners with a broad range of knowledge, skills and experiences through open access to a wide variety of diverse programs, services and experiences.”

Student Life & Activities

Before the Student Life Center opened in 2002, programming was mainly theater trips, movie screenings in the lounge, movie passes being sold at the Information Desk and roving artists in the (then) cafeteria.  Faculty members offered in-class speakers and field trips relevant to their curriculum.  Student Life did bring in lecturers but, with no real space to have a program, they took place in empty classrooms and were often poorly attended.  There was a game room but the games were outdated and the space was not well utilized. 

The rooms in the Student Life Center offered the department a place to build successful programs that attract students and the community at large. The Game Room was re-developed with input from currents students.  Numerous events have packed the rooms, particularly the Laugh at Lunch program that draws over 100 students. The department’s partnership with the Athletics staff has allowed for the space to do large scale programs. The 2008-09 academic year saw two large-scale events, the Jason Mraz concert and An Evening with Maya Angelou lecture, attract completely different crowds, with both events being sold out.

The expansion of the Student Success Centers at the HECs and Branch Campus has provided the opportunity to do different programming at every Brookdale site.  The department provides funding and support for programs driven by the staff and administrators at the regional locations. Examples of support include the distribution of giveaways (t-shirts, portfolios, etc.)

Research shows that the more involved students are, the more they grow and develop themselves. As the CAS standards contextual statement on Campus Activities Programs states “students who are involved in campus life devote considerable energy to their academic programs, spend considerable time on campus, participate actively in student organizations, and interact frequently with other students” (Dean, 2009)  Involvement gives students a connection to the school.  We want students to think outside the classroom and challenge what they hear if they don’t understand it.  Effective programming is an important piece of developing students’ leadership, ethical, social and developmental skills.  Continued engagement with the campus community is a key issue for retention. Tinto’s integration theory discusses the informal and formal ways that students integrate to a campus both academically and socially. Campus programs sponsored by Student Life and Activities and other college departments provide both formal social and informal academic opportunities for student integration.

Student Life Board

The Student Life Board (SLB) at Brookdale has undergone incremental change since the last ESMP. After a period of low participation, and loss of their office space, the board has grown; both in membership and services/programs offered. A new constitution in 2007 re-organized the group, clarifying leadership roles as well as the functions of various committees. An example of significant change would be the finance committee, under the leadership of the SLB treasurer. The group refined the allocation process for clubs to receive ASBCC (Associated Students of Brookdale Community College) funds to ensure that they followed a federal mandate to be view-point neutral. 
The Student Life Board has re-committed through a new constitution to closer ties with the College Governance system, but continues to wish to remain a separate entity. Student members of the board have attended forum meetings regularly and this past year, the SLB president was invited to give an update to the college community at one of the forums. Student Life Board members and campus club leaders participated in the Spring 2010 governance retreat, adding student input to the discussions. 

While attempts have been made to hold meetings at the regional locations, more work needs to be done to incorporate students not attending the Lincroft campus to the work of the Student Life Board. One area of promise seems to be the HEC and Branch Campus director’s student advisory committees. In fall 2009 the group board live-simulcast their ‘speak out’ on parking to the Western Monmouth campus.  In a survey of student government advisors Boatman (1988) found six characteristics of a strong student government. These are: 

· Student leaders understand the institutional structure and the relationship between student groups to student government

· The direct and regular access of student government leaders to top administrators and faculty in both a professional and social setting

· A mutual respect and common view of the institution by student government leaders, their advisors, and institutional representatives

· A positive working relationship between the student government and the student press

· A high degree of student participation and retention in student government elections, activities and meetings

· Training student leaders to analyze the institution’s structure as well as being appointed to institutional committees

These characteristics should guide dialogue surrounding the Student Life Board and student governance at the college.

The Student Life Committee of governance made various recommendations in support of the current Student Life Board structure at the end of the 2007 academic year.  A review of those recommendations show that there is still work to be done; areas to further explore include ways to continue to increase participation (particularly in a de-centralized environment), formalize the relationship between governance and the Student Life Board, how to recognize student life board as the student voice on campus, and how to connect senior college administrators to the Student Life Board. 

Co-Curricular Programs

From its beginning the department of Student Life and Activities has supported out of classroom learning in various ways, but until a re-organization in 2006 it had not outlined policies and procedures for supporting these initiatives. Currently the department supports academic division activities that are intended to benefit a specific class or cohort of students through allocated division funds that faculty may request through their academic dean. Larger scale events, that are open to more members of the campus community may receive direct co-sponsorship from the department, on-going large scale events that continue to reach out to all members of the campus community may have a specific budget line set aside in the ASBCC budget for their support. Current examples include the Jacob Needle Lecture in History, The Visiting Writers Series and the PAC Performance Series. 

Within the English Department, a sample of co-curricular activities would include 1.) students participating in the Visiting Writers Series and discussing and writing about it in their classes,  2.)  trips to Allaire State Park, the New York Historical Society, NJ Shakespeare theater, and to theaters in NYC, and 3.) speakers brought into classes to discuss topics as wide-ranging as the business-side of being a fiction writer (for the creative writing class) to stage combat (the Shakespeare class).   Working to organize a co-curricular activity varies based upon whether it is an established, repeated event, such as the Visiting Writers Series, which is co-sponsored by SL and supported via a budget line, or whether it is an individual faculty member requesting funds.  For the VWS, the coordinator partners with SL to produce 6-8 events a year that include a TV interview for Brookdale TV (these interviews play not only on Brookdale TV but are now also being picked up by other educational and non-profit channels), a dinner for students and the author, and a reading followed by a Q & A and book signing.  This involves organizing with Student Life, Brookdale TV, Catering, Facilities, College Relations, Faculty (to include the series and use the teaching materials in their classes), the Library, the Bookstore, student clubs (the series is co-sponsored by the Creative Writing Club), and promoting the series outside Brookdale.  
For individual faculty wanting to organize an activity, there is now a procedure to be followed where ASBCC funds are set aside in separate budget lines based on academic divisions, with those funds accessible for faculty use through division dean approval.   For example, students have regularly attending the bi-annual Dodge Poetry Festival and, with the dean’s approval, funds have been used to off-set the cost of the three-day trip so students facing financial challenges are able to attend. 
Studies show that the creation of bonds, with other students, faculty, and the school itself, positively impact student success. One way to create those bonds is to take the learning outside the classroom, exposing students to experiences they have never had before and, quite possibly, have been shut out of due to financial circumstances. For example, in fall, 2009, 65 students attended the Visiting Writers Series dinners and 394 attended the readings.  Assessment shows that events of this type can foster attitudes of curiosity and inquiry that reach beyond a specific course or semester.  Comments on feedback forms range from:  “It was amazing.  I loved listening to them read their work” to “Going to the writing series made me feel differently about poetry and opened my eyes.”  One student commented, “I kept thinking to myself how I bored I was going to be… but when he was done with his poems, he made me feel like I wanted to become a poet.  That’s how good he was.” 

Athletics and Recreation

Since the last ESMP there have been some additions to the Athletic Department; new sports, Men’s and Women’s Lacrosse and Cross Country. With the pending arena renovation and addition there has been a restructuring of the department, they’ve added a position and two former PSA members have been upgraded to administrator level positions. There have been numerous attempts to build on the educational potential for student athletes as a cohort; the department has succeeded in sharing monitoring reports with coaching staff, has created new co-curricular programs, including a specific Student Athlete new student orientation and mandatory leadership development speakers. There have also been attempts at the creation of an athlete learning community in an HUDV class. 

Focus for future discussion include the impact of the new Student Development model on athletic advising, including the possible dedication of 1 to 2 student development specialists to this student co-hort. Another area to examine is the role and function of the new facility in expanding recreation and wellness programs to the larger campus community outside of the student athlete co-hort.

Student Clubs

There are currently 41 clubs listed on the website of the Office of Student Life and Activities. Enrolled Brookdale students are automatically members of the Associated Students of Brookdale Community College and can participate in recognized clubs and student organizations.  Each club is supervised by a Brookdale faculty/staff advisor; the Office of Student Life and Activities supports clubs and student organizations by providing ASBCC funding, administrative oversight through their assigned Student Life Administrator and through direct advisement of the Student Life Board which recognizes and oversees the activities of clubs and student organizations.

Each Brookdale club must register with office of Student Life and Activities and the Student Life Board each year. Brookdale clubs must have at least 10 currently registered students as members and a Brookdale employee who is willing to be the club advisor. The ASBCC has developed resources for club registration, planning programs, funding and travel.  Each club must have a constitution on file with the Office of Student Life and Activities    ASBCC allocates a set budget for active clubs for each year.  All funding proposals must be approved by Student Life and Activities before funding is available.

Student clubs provide students with opportunities for personal and professional development.  They offer students ways to develop leadership, planning and social skills.  On top of countless anecdotal stories of the positive impact student involvement in clubs has on their college experience, research suggests that this indeed is the case.  There is an extensive array of benefits that stem from colleges having a vibrant extra-curricular experience through participation in clubs.  Research conducted at Colorado State University shows “a positive correlation between student involvement on campus and staying in school.”  Thus, retention rates are improved as students feel a deeper connection to their educational institution.  A great benefit is that these students are actually enhancing their learning experience through their participation in these extra-curricular pursuits.  Most impressively, this extensive research conducted by Colorado State University proves the positive contributions of club involvement in a profound way as it has been carried out over the course of 30 years.  Actively engaged students continue to stay enrolled at the college providing them that lively experience and they ultimately graduate in higher numbers.  Thus, having an active and dynamic club experience is a win-win situation with decisive benefits for the student and the college.

Health and Wellness

With the current construction of a new fitness center, the restructuring of the Jersey Blues Athletic Department and the Committee on Student Development’s recommendations, health and wellness efforts on campus will receive increasing emphasis. Currently various departments and offices are offering programs and services that focus on health and wellness issues but no one department, college official or committee is unifying efforts focused on the issue. There has also been limited success in leveraging resources from the Lincroft Campus to benefit students at the regional locations.

Current examples of recurring programs and events from the Student Health Center include; the Mind, Body, Wellness Connection, Movies With A Message, Weight Reduction Programs, Stress Reduction, Test Anxiety, Alcohol Awareness and  Blood Pressure Screening. Additionally the College Nurse coordinates and supports meetings for Alanon, AA, Naranon and NA on campus. The College Nurse also works with the college community to respond to recognized health risk as determined by local and national health networks, such as the educational information presented in print across campus and on-line on the college web-site in response to the threat of the H1N1 virus. 

Currently at Brookdale there are some wellness opportunities presented through the intra-mural and recreation services aspects of the Athletic Department; these efforts include the 100 Mile Club and Run-4-Fun, programs designed to encourage student physical activity. Student Life and Activities as well as the staff of the Student Success Centers in the HECs/Branch Campus have worked to coordinate both lectures, events and passive programming, that focus on wellness issues including; HIV/AIDs awareness, Stress Reduction, Alcohol and Other Drug Usage, Body Image issues and Smoking Cessation. 

The current fitness center works with participants to discover their fitness needs through an evaluation. The evaluation gives information on the participant’s components of fitness, which helps develop a fitness profile utilized in the creation of a personalized fitness plan. Participants may then use facilities to maximize their aerobic conditioning and muscular strength through the use of equipment and quality instruction by the center’s certified staff. The new recreation/fitness center will be a 24,000 square-foot, multi-purpose facility which includes 9,000 square feet dedicated to the new and improved fitness center.
The CAS standards contextual statement in regards to the Role of Health Promotion Services defines wellness as “a multidimensional model for the understanding of and approach to health that goes beyond the absence of disease or infirmity and includes the integration of social, mental, emotional, spiritual, and physical aspects of health” (Dean, 2009). Health care professionals across the nation have moved beyond an illness framework in addressing health issues. In her first release to the nation Vision for a Healthy and Fit Nation (2010), the Surgeon General, Dr. Regina Benjamin, highlights the alarming trend of overweight and obese Americans, and asks all Americans to join her in a grassroots effort to commit to changes that promote the health and wellness of our families and communities. Wellness matters in higher education, because a “well” student, a student who is healthy and having their mental, emotional, spiritual and physical needs addressed is more likely to be an effective and engaged learner.

Other area schools have seen the value in viewing student health issues through this lens; since 1997 Bergen Community College’s Wellness Center has developed and presented programs on current topical issues. The Center trains peer educators each semester, to become advocates on campus for programs such as:  mental health awareness, smoking cessation, anti-violence venues and mentoring.  Other activities sponsored by the Wellness Center includes:  relaxation strategies, stress management and eating well. The Center is run by a Wellness Committee composed of Counseling staff, the College Nurse, the Dean of Students, interested students, staff, faculty, and representatives from student health and mental health organizations. Gourmet Dining Services, the food vendor who provides dining services at Bergen Community College as well as Seton Hall and NJIT, also has a staff nutritionist on-duty who helps develop meals, monitor food safety and develops nutrition data (calorie count, daily recommended needs, etc.) for each item sold in the cafeteria. She is also available to meet with student groups and athletic teams to discuss nutrition issues and healthy eating habits.
Children’s Learning Center

The college has made inroads in connecting the work of the Children’s Learning Center (CLC) with the school’s educational mission. Examples include education and nursing students doing observations at the center on a regular basis, psychology and sociology students doing special research projects and even chemistry and English students working on presentations for the CLC pre-schoolers.  As a collaborative group the CLC serves 300 BCC students in an academic year. The BCC students and their professors work closely with the Center’s certified teachers and director so they can learn from classroom experiences firsthand.  Depending on the BCC student course level they have the opportunity to complete 30 hours, 60 hours or even complete an internship of 200 hours during a semester.   The CLC has opened its doors to Nursing students to complete their pediatric rotations and Psychology students to learn about developmentally appropriate practices and try some experiments with the children to stimulate their minds.

It is the CLC’s belief that children thrive in a warm, loving, nurturing environment which provides children with opportunities to grow emotionally, socially and cognitively.  CLC staff will continue to offer the necessary help to achieve this goal as well as to understand that the center is an extension of the child’s home and will offer the necessary support to bridge the gap between parent, teacher and child.  Another belief of the CLC is that early readiness (the first five years of life) builds the foundation for success later on.  Curriculum plays an important factor in providing this foundation for the future.  Therefore, curriculum goals are established for the year to prepare children for the academics that are to come later on.  CLC staff is prepared to implement fun learning activities so children will learn to build trusting relationships with their teachers and peers.  It is with these trusting relationships that children feel safe and warm, allowing them the chance to explore and interact with their surrounding environment.  This active learning moves them in the direction of independence.

Having a child care center available on campus is a clear benefit to both students and college employees.  As our college continues to grow, we find that the student body becomes incredibly diverse.  In order to meet the various needs of changing times, it seems inevitable that the colleges and universities will have on-campus child care services available.  Since 1975, when there were virtually no campus child care services available (Legislative Commission on Expenditure Review, 1988, p. 12), there has been a staggering change across America in order to meet the needs of a growing and diverse student body and the faculty that teaches them.  In fact, today most of our higher education institutions provide this option for their employees, students, and the broader community (Yachnin, 2001; Boressof, 2002, p.4).  As the number of women faculty members has increased over the years so too has the need to make available quality child care on campus (American Association of University Professors, 2001).  As noted earlier, having a child care center on campus is an extremely valuable educational tool in which students in different disciplines, but especially Education students, can get applied experience.  Furthermore, on-campus child care can serve as a recruiting tool for faculty and students with child care needs.  Other positive highlights of college campuses having their own onsite child care centers include benefits like flexibility, convenience, and even reducing commutes and lateness.  A study conducted by the State University of New York revealed higher completion and graduation rates of student parents when on-campus child care is provided.  These students’ success rates are also higher as they “are more likely to remain in school, graduate in fewer years, and earn higher grades” (Kappner, 2002, p.1).  Thus, the benefits of having on-campus child care available to students and employees cannot be emphasized enough.
Residence Life

The committee researched similar institutions that have an active residential component, reviewed resources from the Association of College and University Housing Officers International (ACUHO-I) and the CAS Professional Standards for Higher Education in regards to effective Residential Life programs and requested data from American Association of Community Colleges related to on-campus housing.
Residential Life programs offer opportunities as recruitment and retention tools, as well as the chance to expand learning communities into learning/living communities. Committee concerns include the resources necessary to create an effective residential community that is more than a dormitory; as well as the possible need for increased student services. In addition to the need for an increased night time Police presence, student centered operations such as the Student Life Center, Dining Services, and other offices that currently close in the early evening or on weekends will be problematic for a 24/7 campus population. 

Over the last few years, there has been talk on and off regarding the possibility of residential housing. In fall 2008 the president’s office did preliminary research in preparation for presentation to the board of trustees.

Of the 1,100 community colleges, approximately 233 public colleges and about 40 private colleges offer on-campus housing to students. This represents about 25% of community college sector. According to an April 2009 article in the Chronicle of Higher Education, there is a growing trend of community colleges building on-campus housing.

Some colleges in the tri-state area that offer on-campus housing include Mohawk Valley Community College (NY), Monroe Community College (NY), Onondaga Community College (NY), and Northampton Community College (PA). Schenectady County College (NY) broke ground in fall 2008 with hopes of opening housing in fall 2009. Housing types include residence halls or apartments and those that are owned and managed by the college or are outsourced to collegiate housing company. An example of an outsource company would be the Smart Student Living group which operates housing at Florida’s Hillsborough Community College (http://www.smartstudentliving.com/). 

Critical Issues to Consider (some of these were identified in preliminary research from president’s office)

· Is providing student housing and residence life mission critical

· Guiding principles vis-à-vis MVVGs and CAS standards in project development and execution

· Is this legal in the state of New Jersey

· Zoning regulations

· Town/gown relationships – how does this impact Middletown Township, particularly Lincroft section

· Where would housing be located

· What are the incremental costs to be incurred

· Infrastructure issues

· Who has preference (local residents/international/out-of-state/athletes)

· Pros/Cons of outsourcing

· Impact on current human, financial & technical resources, particularly with the advent of a 24/7 student population (police, judicial affairs, student life & activities, dining services, fitness center, library, internet connectivity, teaching & learning, etc.)
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