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Partnerships Chapter

Introduction

The development and sustaining of partnerships will play a critical role for community colleges long into the future as state, federal and private funding agencies demand a more valuable return on their funding and as competition increases for limited and declining resources. As noted in 2009 by the Community College Futures Assembly, a nation-wide think tank of community college trustees, presidents, central administrators and faculty,

“Community colleges ten years from now that have ongoing strong partnerships with their regional k-20 continuum of education, workforce development boards and community and faith based organizations should be ready to react with more flexibility and innovation to meet student and community workforce needs.” 

As described in this chapter, Brookdale Community College is well positioned for the future with a network of partnerships that supports the college mission by:

· providing strong linkages with the high schools through programs such as Dual Enrollment and Tech Prep;

· providing pathways for baccalaureate access through transfer and articulation and the Communiversity; 

· enriching the educational experience with opportunities for experiential and service learning, international education programs and participation in the Alumni Association;

· promoting economic development, lifelong learning opportunities and linkages with the business community through Outreach, Business and Community Development and the Foundation; and

· promoting local access and a strong Brookdale community presence as a multi-campus institution.

The chapter begins with the college’s role in the regional K-20 continuum by exploring the partnerships with the high schools for Dual Enrollment and the Tech Prep programs, then examining partnerships with four-year colleges and universities through the College’s transfer and articulation initiatives, the Communiversity and pathways to the baccalaureate, and the re-emerging issue of mission differentiation. The focus then shifts to the partnerships that enrich the educational experience for students during and after they are at Brookdale with an examination of the expanding opportunities for experiential and service learning, international education programs and opportunities through the Alumni Association and Foundation. The role of the Outreach, Business and Community Development program is examined next in regard to the internal and external dynamics and partnerships that provide economic development and lifelong learning opportunities. Last, is an examination of the College’s continuing decentralization initiative as it evolves into a multi-campus institution to expand access and strengthen community partnerships throughout Monmouth County.  

Dual Enrollment

Introduction 

Parameters 

This section will address the Dual Enrollment and Tech Prep Programs. The Dual Enrollment Program allows qualified high school juniors and seniors to enroll in college courses and simultaneously earn credit toward a high school diploma and postsecondary degree. The Tech Prep Program is a collaboration between Brookdale Community College and area high schools to integrate college level work into select high school courses. Students who complete these courses are given the opportunity to earn college credits at Brookdale Community College.

Importance
The Dual Enrollment Program is important as it provides the College visibility and access to a group of qualified Monmouth county high school students. The Dual Enrollment Program gives qualified high school students exposure, access and an introduction to Brookdale’s courses and degree offerings. The Tech Prep program offers high school students a direct pathway to select degree programs at Brookdale Community College.

History

The Dual Enrollment Program was developed in response to the 12th Grade Option initiated by the New Jersey Department of Education. The goal of the Dual Enrollment Program is to give qualified high school students the opportunity to experience college courses and prepare for the academic rigor of college and keep them challenged and engaged throughout their senior year of high school.

In Fall 2004, the Dual Enrollment Release Program was implemented. This program allows qualified high school juniors and seniors to be released from their high school for half a day to take college-level courses at Brookdale’s Lincroft or Western Monmouth campuses or any of our Higher Education Centers.  Students are permitted to enroll in two Brookdale courses a semester.  To be eligible to participate in the Dual Enrollment Release Program, students must take and pass the following four sections of ACCUPLACER:  Reading Comprehension, Sentence Skills, Computation and Elementary Algebra. Or, students may earn the following SAT scores to be waived from various sections of ACCUPLACER:  a critical reading score of 540 or better will waive students from the Reading Comprehension and Sentence Skills sections of ACCUPLACER;  a math score of 530 or better will waive students from the Computation and Elementary Algebra sections of ACCUPLACER. Dual Enrollment Release students are responsible for full tuition, fees, course materials, textbooks and their own transportation.

The Dual Enrollment On-Site Program was implemented in Fall 2006 and allows select Brookdale Community College courses to be delivered at Monmouth County high schools. The Brookdale course is offered at the high school as part of the student’s scheduled school day. Presently, each on-site course is taught by a high school faculty member who has been approved as a Brookdale Community College adjunct instructor. The high school faculty member must hold a master’s degree in the discipline to be taught. Students enrolled in Dual Enrollment On-Site courses pay a reduced tuition rate.

The enrollment in the Dual Enrollment Release and On-Site Programs has increased dramatically from FY ’06 to FY’09 as is evidenced by the following enrollment numbers:  

· Dual Enrollment Program Enrollment FY’06     87 students (39 On-Site, 48 Release)

· Dual Enrollment Program Enrollment FY’09     339 students (184 On-Site, 155 Release)

· Percentage of increase in Dual Enrollment Program enrollment from FY’06 to FY’09     289.7% 

Ten high schools/school districts participated in the Dual Enrollment program at the time of the  ESMP 2010. In 2010,  fourteen Monmouth County high schools/ school districts have signed Dual Enrollment Release Program agreements with the College: Freehold Regional High School District, Henry Hudson Regional School, Holmdel HS, Keyport HS, Keansburg HS, Matawan Regional HS, Mater Dei HS, Monmouth Regional HS, Middletown, Neptune HS, Raritan HS, Red Bank Regional HS, Rumson-Fair Haven HS and Wall HS.

One Dual Enrollment On-Site course section was run at one high school in ESMP 2010. Currently, eight high schools, Henry Hudson Regional School, High Technology HS, Marine Academy of Science and Technology, Matawan Regional HS, Middletown HS North and South, Raritan HS, and Saint John Vianney HS have signed On-Site Dual Enrollment agreements.. These eight high schools are running thirteen  college course sections. Currently, a two-thirds tuition discount is offered to students enrolled in on-site courses. 

[Tech Prep Program information will be added.  Change in grade for Tech Prep from letter grade to “TPC”.]

Connection to the Mission
Brookdale Community College provides a comprehensive array of quality, affordable educational choices leading to transfer and career opportunities, certificates and associate degrees, access to post-associate learning, lifelong learning, and community development. Brookdale is an open-access, future-oriented institution committed to student success and development in a socially diverse environment.

In connection to the College’s mission, the Dual Enrollment Program provides qualified high school students access to affordable higher education.  This early exposure to higher education, may contribute to a student’s future success academically, professionally, and personally. The Dual Enrollment Program encourages high school students to pursue post-secondary education, a first step in lifelong learning. Students have the opportunity to earn college credit for courses that will be part of a degree program at Brookdale or transfer to a four -year institution. 

Dual Enrollment students may begin a direct path to an Associate degree by initiating and building a Brookdale transcript. By utilizing articulation agreements with four -year institutions, NJ Transfer and other “transfer resources,” students can earn up to twelve credits toward an Associate degree before they graduate from high school. When a student transfers from Brookdale to a four- year institution, these credits may be applied toward a Bachelor’s degree.

The Dual Enrollment Program is selective in that high school students may participate only if they pass all parts of ACCUPLACER or earn SAT scores that will waive them from parts of ACCUPLACER. Students may only participate in the Dual Enrollment Program if they are enrolled at a high school that has a signed Dual Enrollment agreement with Brookdale.

Research and Assessment
 Research: Reports and Articles:

(1) National Alliance of Concurrent Enrollment Partnerships Program Standards and Required Evidence for Accreditation
(2) Dual Enrollment Can Benefit a Broad Range of Students by Melinda Mechur Karp and Katherine L. Hughes, 2008

(3) Dual Enrollment Students in Florida and New York City: Postsecondary Outcomes (CCRC Brief No.37) by Melinda Mechur Karp, Juan Carlos Calcagno, Katherine L. Hughes, Dong Wook Jeong and Thomas Bailey, 2008

(4) Dual Enrollment Policies and Practices Earning College Credit in California High Schools by Joanne Wang Golann and Katherine L. Hughes, 2008

Faculty Survey:  Ten high school teachers/Brookdale adjuncts who teach the Dual Enrollment On-Site courses were surveyed. Seven surveys were returned. The survey results report that the students enrolled in On-Site courses are prepared for college- level work and are able to handle the academic rigor and work load of a college-level course. Those surveyed also report that they receive appropriate support, direction and mentoring from the academic department at Brookdale. 

Research on competition: Dual Enrollment Programs Offered by Four Year Colleges and Universities to Monmouth County High School Students:

· Georgian Court University Course Ahead Program: Juniors and seniors eligible for AP or Honors Level courses are eligible for Course Ahead Program. The Basic Skills Placement Test is not required. Georgian Court University has evaluated select courses in participating high schools and has approved the faculty, syllabi, and textbooks for college credit. The teachers participating in Course Ahead have earned advanced degrees and have received adjunct faculty status from the university. These Monmouth County high schools participate in the Course Ahead Program: Red Bank Catholic HS, Manasquan HS, High Tech HS, Asbury Park HS, Allentown HS, and Allied Health HS. Students pay a fee of $175 per course.
· Seton Hall Project Acceleration: Seton Hall approves the high school course for college credit. As long as a junior or senior is in an approved class, they can take it for college credit by paying the tuition. The tuition is $60 per credit. 

· Syracuse University Project Advance: Offered at Rumson-Fair Haven HS. Seniors register for a full year sequence in English (6 credits.)  Cost is $110 per credit in 2009-2010. The high school teacher is a Syracuse adjunct and must have a master’s degree in the course content area. A Syracuse faculty member visits the high school class every semester. To qualify for the course, seniors need to have been in Honors English for previous three years.

· Fairleigh Dickinson University Middle College: High School faculty member teaches the course and must have a master’s degree, but not necessarily in the content area. Fairleigh Dickinson approves the high school course (AP or Honors level) for college credit.  Tuition is $200 for a three-credit course.

· Monmouth University   MODEL Program: Monmouth University reviews and approves the AP curricula used at the high school. Monmouth insists that the high school faculty teaching the AP course have a master's degree, but it does not have to be in their course content area.  There is no other academic requirement other than a student be in the Honors Program to qualify for the MODEL Program.  Students can choose to take the approved AP course for Monmouth credit or not.  If they take the course for college credit, they need to submit a registration form and their tuition payment.  Tuition is $60 per credit.  There is no formal application or application fee required.  Students are also encouraged to use Monmouth's library.

SWOT Analysis:

Opportunities and Strengths: 

· Dual Enrollment on-site program maintains high standards (meets NACEP)

· Dual Enrollment programs highlight rigor of Brookdale courses (dispel community college myths)

· Affordability of Dual Enrollment On-site program

· Dual Enrollment Programs enhance recruitment efforts

Concerns and Threats:

· 12th grade student  population in Monmouth County high schools  will peak in 2010-2011 and then slowly decline for 5 years.

· There are a limited number of high school teachers with the credential required for adjunct approval at BC. Many high school teachers hold a master’s degree (i.e. counseling, education) but not in the academic discipline they teach.

· Teachers who are approved for adjunct status must learn and teach a new course curriculum without any additional compensation. “What’s in it for me?”

· Students must pass all parts of ACCUPLACER to be eligible to enroll in a BCC course.

· Students must pay tuition for the course and, in some instances, purchase the required textbook.  This may pose a hardship for some students. High school students are not eligible for financial aid.

· College course competes with AP courses/population at the high school.

· Brookdale is competing with other colleges/universities who offer Dual Enrollment On-Site courses.  (From the high school’s perspective, Brookdale’s processes are perceived as more cumbersome than those of other colleges.)

· Some four-year institutions will not accept on-site courses in transfer.

· High schools would like to adopt BCC courses in elective areas that students find interesting/attractive (not general education).  These courses may not serve students well in degree completion at Brookdale or in transfer to a four-year institution.

· Some Dual Enrollment students earn grades of “D” or “F” in Brookdale courses.
[Research and Information regarding the Tech Prep Program will be added]

Articulation & Transfer 
Introduction
Parameters

This section will address Articulation and Transfer initiatives.  Articulation agreements define how Brookdale programs and courses will be used to satisfy baccalaureate degree graduation requirements at four year colleges and universities.  Dual Admissions provides the added benefit of simultaneous admissions to Brookdale and a four year partner institution.
Importance

Planning, Assessment, and Research data indicate that the number of students identifying transfer as their goal in attending Brookdale continues to increase.  The fall 2009 Enrollment Report indicates that 9,110 (66.1%) of the degree seeking student population are majoring in transfer- oriented programs.  Additionally, the June 2004 Entering Student Survey identifies “Transferability of courses” in the top five most important factors in students’ decision to attend Brookdale and 63.3% of the 736 students responding to the Spring 2007 “Community College Survey of Student Engagement” indicated that transfer to a four-year college or university was a primary goal.
Students enroll at Brookdale to achieve a variety of transfer goals; these students’ needs drive articulation efforts.   Student transfer goals range from completing transferable coursework while still in high school, raising their GPA after high school and transferring early, transferring after graduation in-state to commute or live on-campus, transferring to an out-of-state institution after graduation, attending the New Jersey Coastal Community, to transferring to specialized programs.  Articulating the curriculum between Brookdale and four year institutions is critical to support of student goal achievement in this area.   Successful articulation assists with retention to degree and applicability of course credits upon transfer.  

History

Brookdale has a long history of supporting student transfer goals through development of articulation agreements with institutions in New Jersey and out-of- state.  As part of the New Jersey higher education community; with its’ over 60 degree granting institutions, transfer of credit is an important issue because when credits don’t transfer, students lose time and students and taxpayers lose money.   New Jersey upper division colleges and universities often define themselves through their general education program, and institutional autonomy leads to different curricular requirements across the institutions for both general education and major courses, which can present challenges for transfer students.  The eighties brought statewide policies directed at “Full Faith and Credit” for students transferring with degrees from community colleges to four-year public colleges and universities.   Continuing transfer credit issues lead to development of the “Principles of Articulation” document by the Council of Presidents’ in 1997 under Dr. Burnham’s term as President of the Council of Presidents.  This document outlined a common general education program across the community colleges, called for a statewide database of course equivalencies, and recommended that there be a point of contact at each institution for articulation.   The Principles provided the basis for development of the Rutgers, ARTSYS initiative and funding of the statewide NJ Transfer System by the State Legislature, creation of the Articulation Officer position at Brookdale, and outlined the General Education Foundation that would become part of the Statewide Transfer Agreement in 2007.
Since the writing of the ESMP 2010, the most significant change in transfer and articulation was passage of the Lampitt Bill transfer legislation, signed by Governor Corzine in September of 2007.   In 2005, a series of Legislation hearings were initiated to discuss issues regarding transferability of education program credits for teachers in Abbott Districts.  Education programs have always been the most difficult transfer program because each four year college requires different general education requirements and introductory education courses, as well as a liberal arts major.  Although the higher education community responded to legislative concerns, the discussion quickly broadened to encompass community college transfer in general.   In response, the New Jersey College Presidents endorsed the Comprehensive Statewide Transfer Agreement, designed to simplify the transfer process.  The Agreement applies to AA and AS degree graduates, is valid for New Jersey public institutions, and requires a common general education foundation for all nineteen community colleges.   The Agreement works best for students transferring to parallel majors and specifies that the associate degree be credited as half of the baccalaureate degree.  Students are responsible for checking for prerequisite courses embedded in general education and required major courses.  The Commission of Higher Education issued a report in the fall of 2008 which had inconclusive preliminary findings on improvement of transfer credit.  

Dual Admissions Agreements signed with Georgian Court in August of 2006 and New Jersey City University in August of 2009, significantly enhance Brookdale transfer students’ options by providing the opportunity to be simultaneously admitted to both institutions and therefore gaining native student status under the catalog of matriculation of the four year college, while enrolled at Brookdale.  The Georgian Court Agreement includes opportunities for their campus in Lakewood and for the Communiversity; New Jersey University is specific to the Communiversity.  In addition to articulating the curriculum pathway from Brookdale to GCU and NJCU, Dual Admissions has many added benefits including special advising from the four year partner, invitations to attend events related to student major at partner institution while enrolled at Brookdale, reserved spot in the partner institution program, option to follow the degree requirements in place with the partner institution at the time of application to Dual Admissions, waiver of partner institution application fee, no fee to have transcripts sent, and the ability to take credits beyond associate degree requirements for partner institutions.  [Include data]

Other significant achievements since ESMP 2010 include the development of Articulation Agreements with Monmouth University and Georgian Court enabling Brookdale Honors Program graduates to transfer directly into the third year of the Honors Programs at these two institutions.  An Articulation Agreement was signed with Rutgers – Camden for Business; enabling  students to earn a Rutgers University  Business degree  at the Branch Campus in Freehold.  The first agreement Brookdale has achieved with a Historically Black College or University was signed with Savannah State University.  Additionally, Transfer Alignment Studies for Five Year Transfer Programs have been integrated into the review process and serve as a faculty resource to identify and prioritize articulation initiatives.  

Connection to the Mission
Articulation and Transfer supports Brookdale’s transfer mission through development of articulation agreements with four year colleges and universities for courses and programs.  Development of these agreements support students in achieving a variety of transfer goals that can be met through participation in the Dual Enrollment, Fast Start, and Tech Prep high school programs, by completing college level course work at Brookdale after high school, and by completing one of Brookdale’s AA or AS Transfer Programs and in some cases completing an AAS Program such as Fashion Merchandising and Nursing.   Students can continue their education in close proximity through the Rutgers Partnership at Western Monmouth and through the New Jersey Coastal Communiversity.  Articulation agreements form the curricular foundation for degree plans for the programs offered at Western Monmouth by Rutgers and by the Communiversity.  Dual Admissions Agreements take articulation one step further and admit students simultaneously to both institutions and offer transfer students the same benefit native students have when it comes to the catalog of matriculation.

Development and maintenance of articulation agreements requires interested four year institutions and contacts with the focus and follow-through to complete the work.  While Brookdale can seek course equivalencies and articulation agreements based on the greatest areas of student need; completion of the agreements requires the interest and follow-through of the partner institution.  Competition for students, capacity issues at four year colleges, and lack of clarity on the implementation of the Lampitt Bill can serve as challenges to the articulation process.

Research and Assessment

Fall 09 Opening Enrollment Report (PAR) specified that “Almost half of the overall growth in degree-seeking students occurred in transfer-oriented programs. With the addition of 494 (5.7%) students majoring in AA, AS, and AFA programs, enrollment of students in transfer programs grew to 9,110. Transfer-oriented majors account for 66.1% of all degree-seeking students and well over half (58.3%) of all enrolled students”. 
	Enrollment by Degree Seeking Students

	 
	Fall 2009
	%
	Fall 2008
	%
	Fall 2007
	%
	Fall 2006
	%
	Fall 2005
	%

	Transfer*
	9,110
	66.1
	8,616
	67.5
	8,007
	65.5
	7,351
	62.5
	7,283
	63.7

	Total Students
	13,786
	 
	12,762
	 
	12,225
	 
	11,754
	 
	11,438
	 


Spring 2010 Enrollment trends reflect poor economy and shift of students into professional and career programs.  The First Day Recruitment Summary Report (January 2010) indicated that total applications are down, career programs applications are up(+8.3%),  transfer programs are down (-9.1%) and non-degree statuses (-7.7%). The breakdown of the applicant pool by program categories is 34% career, 35% transfer, and 31% non-matriculated.

Career programs in demand are Automotive Technology (+89.5%), Culinary Arts (+50.0%), Health Sciences (+240.0%), Human Services (+225.0%), Legal Studies (+100.0%), and Radiologic Technology (+25.0%). Those experiencing a decline include Accounting (-10.0%), Computer-Aided Drafting (-63.6%), and Nursing (-20.1%).  Transfer programs in demand include the Computer Science (+77.8%) and Education (+16.1%), with a notable declines in Humanities (-19.9%) and Social Sciences (-42.4%).

Student Transfer Patterns:
 Graduate Follow-up Studies from 1993-2003, 2005, and 2007 indicate the following trends among our primary transfer institutions:

· The percent of student transferring to Rutgers has trended upward ranging from a low of 19.1 % in 2005 to 21.7 % in 2007 

· Monmouth University enrollments have trended downward from an average of 18.7% between 1996 and 2003 to a low of 14.8 % in 2007

· Kean University has dropped the most significantly from a 14% average between 1996 and 2003 to only 5.7% in 2007 

· Georgian Court transfers increased from 6.8% between 1996 & 2003 to 11.3% in 2005 and 11% in 2007  

· Montclair trended downward from 6.2% between 1996 & 2003, to 4.1 in 2005, to 3.8 in 2007

· New Jersey City University transfers reflect success of Communiversity, up to 8.2 in 2007 from 1.1 between 1996 & 2003

Comparison of two sets of data from the National Student Loan Clearinghouse Data from Fall 2002 to February 2006 for 3,194 transfer students and Fall 2005 to Fall 2008 for 3,257 indicates the same trends: 

· Rutgers transfers increased from 542 (16.97%) between 2002 and 2006 to 604 (18.6%) between 2005 and 2008

· Kean transfers declined from 262 (8.2%) between 2002 and 2006 to 209 (6.4%) between 2005 and 2008

· Georgian Court transfers increased from 212 (6.64) between 2002 and 2006 to 326 (10%) between 2005 and 2008

	Clearinghouse data for Fall 2005 to Fall 2008 indicated that:

· Of the 3,257 students, 2,755 transferred to a four year institution and 502 transferred to a two year institution.  

· Of the 2,755 students transferring to a four year institution, 75%(2,053) stayed in New Jersey and 25% (702) transferred out of state.  

· Of the students transferring to a two year college, 329 (66%) stayed in New Jersey and 173 (34%) transferred out of state.  


NJ Transfer Data: 
 Data from NJ Transfer indicates that Brookdale continues to be the highest user of the NJ Transfer System.  Data collected between January 1st 2003 and December 1st 2009 indicates Brookdale had 3,707,279 hits representing 16.1% of the total system usage among community colleges.  The next largest user is Middlesex with 2,087,294 (9.1%), followed by Bergen at 2,076,109 (9.0) and Ocean with 1,679,520 (7.3). Of the Brookdale hits, Rutgers University had 1,316,776 (36%), followed by Monmouth University with 325,859 (9%), Georgian Court at 228,837 (6%), and Kean University at 213,610 (5%).  

Comparison of the May 2006 data with the hits generated between May 2009 and December 09 indicates that for that time period the Montclair number of hits increased from 3.8% to 7.4%, placing them with the third highest number of hits, Kean University retains the fourth largest number of hits, and Georgian Court has the 5th highest number, while in 2006 they had the third highest percentage.. 

Comparison of the system usage from January 1, 2003 to May 16, 2006 with May 16, 2006 to December 1, 2009 indicates that usage of the system has increased by 51.4%.

People interviewed, other than committee members:
 Faculty were asked for input on their vision and role for this area over the next ten years.  Counselors were asked for their input on articulation needs and communication modalities.  Recruitment services discussed campus community knowledge of existing transfer opportunities.  Faculty, Administrators and Staff provided input at College Roundtable discussions.  Key comments:

· Student transfer needs drive articulation efforts
· Faculty are the content experts in their disciplines  

· Faculty recognize articulation as a complex process that varies from discipline to discipline in terms of need; point of contact at four year college 

· Faculty concern for articulation representation in small departments with multiple disciplines.

· Faculty would like to be better informed on articulation information

· Varying relationships between faculty and four-year institutions for each discipline.  Ex. History faculty do not have contacts, Nursing has representative from Monmouth University on Advisory Board (no-one from Rutgers even though we have partnership).  

· Some faculty active in statewide/regional collaboration, others are not. 

· Include more transfer information in the catalog for specialized programs.  

· Communicate transfer information to students through multiple points of access; home page, link on student’s WebAdvisor account, facebook.  

· Information for students should include; a comprehensive list of articulation agreements with courses recommendations; Lampitt information; Communiversity course planning lists and course sequences, and AAS articulations.  

· See a need for additional articulation agreements for select AAS programs to create transfer pathway; Nursing, Digital Animation and 3-D Design, etc.

· Communication should take place via regular updates via e-mail, division meetings, etc to counselors and advisors regarding transfer.  

· Expand the Transfer Resources/Articulation website to provide multiple points of access to transfer information (fit in with the technology recommendation and guiding principles of the Student Development Commission Report).  

· Provide transfer information through a portal with capabilities and user-friendly features like NJ Transfer  

· See a need for Transfer Workshops outside of counseling appointments and HUDV courses, possibly quarterly information sessions about transferring to upper division institutions  

· Review/revise information in HUDV course regarding Articulation Agreements to ensure student understanding 

· The First Year Experience counselor/advisor piece should include more of a focus on ensuring students have an understanding of transferring and articulations 

· Concern – frontloading of transfer information at early bird and HUDV/Freshman Experience.  Also need to provide opportunities later for students to get help with transfer – how to ensure that students understand implications

· Seek transfer opportunities for a broad range of student populations; traditional age student, adult learner, reverse transfer 

· Returning students and retirees from public service jobs will seek educational opportunities and access to non-traditional means of getting credits.  On-line providers of education with flexible credit awards will compete with us for students.  

· As the economy drives student enrollment into professional programs, upper division institutions will have less capacity for transfer students.  Nancy graduates face this capacity issue now

· Lampitt Bill smoothed transfer for Liberal Arts Programs.  Professional Programs such as Architecture, Business, Education, Engineering and Social Work are structured with specific major requirements and prerequisite courses, more articulation efforts will be needed.
Reports/Articles
(1)Colleen Moore, Nancy Shulock, Cristy Jensen (2009). Crafting a Student-Centered Transfer Process in California: Lessons from Other State (page 19-22).  Institute for Higher Education Leadership & Policy at California State University, Sacramento.
(2)Education on the Move: The E-Expectations of Transfer Students, ©2008 Noel-Levitz, Inc.
The focus of the article was on transfer students to four year colleges from community colleges,  four year publics, and four-year privates.  While to goal of the survey was to learn how students are making decisions on which transfer school to consider, some information is relevant to serving community college students with the goal of transferring.  Transfer students identified the following three areas in the highest percentage:  (1) if a college offers a program that meets their career goals (82%), (2) can they afford the school  (64%), and (3) will enough of their credits transfer to allow them to graduate in a timely manner (54%).  Other responses:

· 66% prefer that web site copy be written in a serious tone, 34% in a fun and informal tone 

· 25% of the students had only one transfer institution in mind, 75% were looking at two or more institutions

· Prefer a wide variety of communication forms – Web, e-mail, phone, and print

(3) American Association of Community Colleges (AACC) Statement on Common Criticisms of Colleges – The Community College Perspective, November 9, 2009
(4)“Can Transfer and Articulation Policies Propel Community College Students to a Bachelor’s Degree – and Is This the Only Goal?  Bethany Gross and Dan Goldhaber, Center on Reinventing Public Education; supported by funds from the Lumina Foundation, University of Washington

(5) Bridging the Gaps to Success; Promising Practices for Promoting Transfer among Low-Income and First Generation Students. An in-depth study of six exemplary community colleges in Texas.  Chandra Taylor Smith, Ph.D. and Abby Miller with C. Adolpho Bermeo, Ph.D.  The Pell Institute for the Study of Opportunity in Higher Education (supported by Texas Guaranteed Student Loan Corporation (TG) through the Public Benefit Grant Program.  Study looks at what has worked in increasing the transfer rate for first generation and low income students at six institutions and produces as set of recommendations for replicating these best practices at cc’s throughout the nation.  Key ideas:

· Supports Obama administrations goal that all Americans complete high school and at least one year of postsecondary education.  

· Economic crisis, recession, major job cuts throughout the economy leading to students coming for re-tooling.  Support transfer of these students whether or not initial or immediate goal is to transfer.
· Cultivate a culture of transfer:  Ensure that students are well-informed about the transfer process and supported both academically and socially.  

· Structured Academic Pathway includes: Institutional Articulation Agreements, Dual Enrollment, Developmental Coursework initiatives, Active Learning

· Student-centered Culture includes: Customer Service Focus, Trio Student Support Service, Specialized Advising, Learning Centers/Tutoring Labs, Flexible Scheduling, First Year Seminar, Learning Communities, Student Engagement in Campus Life; Culturally sensitive leadership

(6) The College of 2020: Students, Executive Summary, Chronicle Research Services; https://chronicle.com)

· Traditional model of college is changing (hybrid & on-line courses, growth of for-profit institutions)

· Student’s convenience is the future (students will jump in and jump out of college and take courses at multiple institutions at once, multiple modality of course access will proliferate)

· Characteristics of students attending college will change (increase in students taking courses fully on-line, change from student of today which is mostly full-time student body between 18 and 25 years old)

· Just after 2020, minority students will outnumber whites on college campuses for the first time

· Age of students will be trending higher as people go back to college again and again to get additional credentials to advance careers or change to new ones (colleges doing this best now are community colleges and for-profits)

· Community Colleges and For-Profits will continue to grow at a fast pace (executive director of Career College Assoc., Harris Miller projects for profits will be educating 15% of all college students by 2020, compared with 7% today)

· Elite colleges will be stable, but will have shrinking pool of students; Regional public universities, small liberal arts colleges, and private universities will compete for students based on price, convenience, and the perceived strengths of the institutions

SWOT Analysis:

Strengths

· NJ Transfer System

· Array of Transfer Opportunities

· Dual Admissions Agreements 

· Transfer Alignment Studies for 5 Year Program Reviews identify areas for faculty-to-faculty articulation discussions

Concerns

· Inconsistent communication/knowledge of  transfer opportunities

· Inability to select general education to meet specific four year institutions

· Lack of clarity on outcomes of implementation of Lampitt Bill

· Limitations of NJ Transfer – transfer template common to all 19 community colleges

· Challenges to develop articulation agreements to parallel disciplines for AAS Programs such as Digital Animation and 3D Design

Opportunities

· Increasing interest in AAS degree transfers to general majors

· Increased interest in recruitment of Brookdale students by private institutions in and out of state

Threats

· Increased competition for students

· Capacity issues for public institutions in New Jersey

· Prescribed Professional Program courses at upper division institutions

· Interdisciplinary Professional Programs at upper division institutions

· Accreditation; limited to four year programs

Baccalaureate Access/Communiversity/Mission Differentiation

Introduction

Parameters:
This section will address Baccalaureate Access, the New Jersey Coastal Communiversity, and Mission Differentiation at Brookdale Community College.

Importance:
This section is of importance because of the limited access to public baccalaureate degree options in the Coastal Region of New Jersey.  With the economic downturn, affordable baccalaureate opportunities for students are paramount.  Additionally, with pending legislation to require RNs to obtain their BSN, it is crucial to be forward thinking about the possibility of mission differentiation. 

History:
In 1997, President Burnham appointed a special campus-based Commission to explore the feasibility of providing baccalaureate access through a “Communiversity.”  The Commission report made a strong recommendation to sustain the “comprehensive” two-year College mission but also advocated the exploration of “partnerships” and “joint ventures” with baccalaureate “partners” to enable local access to such programs.  Direct outgrowths of that recommendation were the two initiatives:  the Brookdale – Rutgers Partnership and the New Jersey Coastal Communiversity, a joint venture with five baccalaureate and graduate-level degree providers and Brookdale.  Today, the success of the Brookdale – Rutgers Partnership and the New Jersey Coastal Communiversity is shown through its increasing enrollment in over 30 different Bachelors and Masters Degrees.    

Since the ESMP 2010 was written in 2005 enrollment in the Brookdale-Rutgers Partnership and Communiversity has grown drastically. As you can see from the data below, enrollment in Communiversity programs has more than doubled in just three years time.

	Communiversity Duplicated Enrollment



	 
	2005 - 2006
	2006 - 2007
	2007 - 2008
	2008-2009

	 
	05FA
	06SP
	TOTAL       05-06
	06FA
	07SP
	Total 06-07
	07FA
	08SP
	Total 07-08
	08FA
	09SP
	Total 08-09

	 
	Total Enrollment
	
	Total Enrollment
	
	Total Enrollment
	
	Total Enrollment
	

	Georgian Court
	118
	241
	359
	344
	418
	762
	489
	439
	928
	670
	534
	1204

	Kean
	14
	0
	14
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Montclair
	39
	52
	91
	66
	88
	154
	84
	68
	152
	108
	87
	195

	NJCU
	475
	493
	968
	612
	637
	1249
	955
	1081
	2036
	1282
	1292
	2574

	NJIT
	32
	30
	62
	30
	35
	65
	3
	*
	3
	1
	0
	1

	Rutgers
	472
	532
	1004
	433
	552
	985
	442
	600
	1042
	873
	601
	1474

	Totals 4-Yr Partners
	1150
	1348
	2498
	1485
	1730
	3215
	1973
	2188
	4161
	2934
	2514
	5448

	Annual % change  4yr Partners
	40%
	47%
	27%
	29%
	28%
	29%
	33%
	26%
	29%
	49%
	15%
	31%

	
	
	
	
	
	
	
	
	
	
	
	
	

	* data not available. 
	
	
	
	
	
	
	
	
	


Since 2005 the number of Bachelor and Master Degrees offered has grown in the Communiversity, by two, from 28 degrees offered to 30 degrees offered (and growing as we speak).  The 28 degrees mentioned in ESMP 2010 have not been static; some are no longer running whereas others have begun.  Since the 2005, the number of degrees offered through the Brookdale – Rutgers Partnership has grown from 5 to 10.
A strategy of ESMP 2010 was to form Dual Admissions agreements with the Communiversity Partners. At this time, Dual Admissions Agreements have been formed with both Georgian Court University and New Jersey City University and conversations are currently taking place with Rutgers, The State University of New Jersey.  Another strategy mentioned in 2005 was to extend the use of ITV for course delivery; however this technology has not been utilized in the past year.

Mission differentiation has its own history with Brookdale Community College.  In June 2004, the Board of Trustees authorized the President to conduct a feasibility study to provide a preliminary plan to move the College towards Mission Differentiation. Although this study did not take place, in 2005 the Office of Planning and Research conducted telephone surveys in the community and found that the community would support it if Brookdale were to offer 4-year degrees. Although community support was given, since legislative action needs to occur at the State level, Brookdale was unable to act on Mission Differentiation on its own and exploration on this topic was tabled. However, with legislation under consideration to require RNs to obtain their BSN in 10 years, the topic of Mission Differentiation is once again on the table. 

Current national trends in community colleges also indicate that the need for access to post-associate learning has been met by offering Baccalaureate degrees in high need areas through the Community College.  As stated above, although this requires legislative action, seven states have granted Community Colleges the right to offer Bachelor degrees in high need areas such as nursing or education.  This has been accomplished while maintaining the original “comprehensive” two year college mission of providing open access for members of the community to educational transfer and career opportunities.
Both the national trends in the community colleges and the success of the Communiversity demonstrate the importance of providing access to post-associate learning.   In order to continue to provide such access, the College must address the critical issues that have developed along with that success and growth and determine the strategic vision for the next decade.  

Connection to the Proposed Mission, Vision, Values and Goals

Access to post associate learning is a clear directive in the Mission Statement and both the Communiversity and Mission Differentiation address this by developing pathways to access.  By providing such access to students and keeping the bachelor degree recipients within the community, the College fulfills its vision of playing a transformative role in the community.   Students who obtain a bachelor’s degree have greater economic returns, increased tax revenues and higher levels of civic participation.  Baccalaureate access is important to allow community members who are place-bound the ability to achieve their aspirations.

The Values most pertinent to Baccalaureate Access, the Communiversity and Mission Differentiation are:

· Students and Student Success:  Brookdale Community College values our students and their academic and personal success; their learning and achievement are the hallmarks of our mission. 

· Our Role in Our Community:  Brookdale Community College values our unique role in our community and commits to working with students, employees, clients, and our community to achieve common goals in education, diversity, cultural enrichment, economic development, strategic planning, stewardship, and sustainability.

Research and Resources

Research for this section of the chapter was done to determine the direction the College should consider going in with regards to Baccalaureate Access, the Communiversity, and Mission Differentiation.  The committee wanted to find out what the national trends are about baccalaureate access at community colleges and why and how community colleges are considering Mission Differentiation. It was also important to find data that would help determine the need for baccalaureate degrees in the area and in which fields. Finally, it was necessary to hear the voices of the Communiversity Partners, students in the Communiversity and Brookdale Community College faculty (full time). Below are bullet points that reflect some of this research.  

National Trends - Baccalaureate Access and Mission Differentiation:

· National models:  The community college provides access to the baccalaureate by using one of the four existing models 1) Articulation;2)University Center; 3)University Extension; 4) Community College Baccalaureate

· Florida model: High school students applying to one of four community colleges can also indicate their desire to attend the University of Central Florida on their application and are similarly guaranteed admission once they earn a two-year degree.

· Nearly half of all community college students declare attaining a bachelor’s degree s their goal, yet only a quarter of those students manage to achieve transfer to bachelor’s level programs.

· Arguments in favor of extending offerings to include the baccalaureate relate to the core values of community colleges:  promise of open access to higher education and responsiveness to community need—democratizing the baccalaureate.

·  16 states allow community colleges to grant baccalaureate degrees.

· Offering select baccalaureate degree programs at community colleges is a process that is being exercised in response to increased student access to higher education, enhanced accountability to the public, and changing workforce needs.

· On average, a worker with a Bachelor’s degree will earn about 20% more than a worker with an associate degree.

Demographic information about Baccalaureate Access and Attainment:

· In 2009, 39% of Monmouth County residents over the age of 25 had a bachelor’s degree. This did not vary since 2000. In 2000 23% of Ocean County residents have a bachelor’s degree.  The average for the state of New Jersey is 33%.

· Students with a bachelor’s degree have:

· Increased economic returns (wages and benefits) and therefore greater job flexibility, improved working conditions, lower rates of unemployment, and increased tax revenues which lead to greater productivity, lower crime rates and a decreased reliance on government support.

· Improved health and life expectancy

· Increased civic participation

· Improved social status

· Greater levels of charitable giving

· More and more of the workforce is expected to have the bachelors.  This is especially true for nursing and teacher education.

The future of Nursing in New Jersey 

· Employment is expected to rise in the field of registered nursed by 22% in 2018.

· Assembly bill No. 1640, requires newly licensed registered professional nurses to attain a baccalaureate degree in nursing within 10 years of initial licensure.  Under this bill, RNs will continue to be able to enter the nursing professional through AND programs.  The requirements of the bill will not affect nurses who received their nursing license prior to the effective date of the bill, although it is the sponsor’s intent that currently licensed nurses also seek to advance their education and training. Baccalaureate degree as entry level is inevitable

Highlights of Communiversity Student Surveys

· 82% were Brookdale Community College students prior to enrolling with a Partner

· 43% had plans to attend the Communiversity

· 82% did not take time off between obtaining the Associate degree and Bachelor’s degree

· 93% are currently enrolled as a full-time student in their Bachelor program

· All but 1 student indicated that the Communiversity program has been a successful experience

· Close to home; no travel; evening classes; cheaper; convenient times; good instructors; classes are planned out ahead of time (cohort program); instruction was more hands-on; more information was needed through the transfer process

· Different models of 4-year degrees at 2-year institutions were presented to the students:

· 86% preferred the model of the Communiversity: Bachelor’s degree program located at a community college but offered by a number of 4-year institutions

· 11% preferred the model of enrolling in a Bachelor’s degree program offered by a community college. For example: obtaining a Bachelor’s degree from BCC

· Students surveyed were asked why they picked the Communiversity. They were offered 5 options and could pick as many as applied:

· Location – 22 students

· Evening Course options – 12 students

· Cost – 13 students

· Reputations of a partners’ institution – 14

· No other opportunities existed – 0 students

· 100% of the students would recommend the Communiversity to others

Highlights of Interviews with Communiversity Partners and Survey given to Partner Advisors and Faculty:

Communiversity advisor/faculty surveys indicated:

· Enrollment will continue to grow

· Space is an issue

· Private faculty space is a concern

· Marketing needs to be improved

· Parking is an issue

· Location and staff were positive attributes

· Physical appearance is unappealing

· New Jersey City University would like to expand the programs already offered. They are also considering an MBA program.

· Georgian Court University does not want to grow. They wish to keep their program to one cohort as finding faculty to teach is difficult and there is not a dedicated GCU space.

· Rutgers, The State University of New Jersey would like to continue to grow and are considering Dual Admission.

Brookdale Full-time Faculty Survey Highlights: 

Survey on future vision of Baccalaureate Access through Brookdale:

· 85 respondents (32%)

· 86% of respondents felt this was a good option for BCC:  
The community college continues to offer primarily associate degrees, but includes a few BA degree program. These BA degrees are often in areas such as nursing, computers and technology, education. 

· 44% of respondents felt this was a good option for BCC:  The community college morphs into a four-year college and is renamed, even though it may continue to offer AA degrees.
· 96% of the respondents felt this was a good option for BCC: Four year institutions offer BA degrees in partnership with a community college, with classes on the community college campus. This is the current model of the Communiversity 

· Results when asked to choose the best course of action for Brookdale to pursue:

· 24%:   The community college continues to offer primarily associate degrees, but includes a few BA degree program. These BA degrees are often in areas such as nursing, computers and technology, education 
· 28%:  The community college morphs into a four-year college and is renamed, even though it may continue to offer AA degrees.
· 48%:  Four year institutions offer BA degrees in partnership with a community college, with classes on the community college campus. This is the current model of the Communiversity
· Questions regarding immediate space issues:

· 60% of respondents agreed with moving Communiversity classes to other Brookdale sites to alleviate space issues.

· 93% of respondents disagreed with eliminating Brookdale evening classes at the Wall campus to alleviate space issues

· 54% of respondents agreed with keeping the Communiversity at Wall but build a larger structure
SWOT Analysis 

Baccalaureate Access/Communiversity:

Opportunities exist that Brookdale Community College should capitalize on. For example, there is continued need for Bachelor degree programs in area. Only 39% of Monmouth County residents and 23% of Ocean County residents have Bachelor’s degrees.  

The largest concern is the lack of space that exists at the Communiversity location in Wall. Enrollment in the Communiversity continues to grow, however the physical space it is housed in, does not. This past semester one Brookdale course was cancelled early on in the registration process and a Communiversity course had to be cancelled right before the semester started as there was not enough space for the courses to run. In the fall of 2009, three Brookdale courses were cancelled early in the registration process because Communiversity courses were taking up the classroom space that was needed for the courses to run.  The decreased number of Brookdale courses that are able to run in the evenings the Wall Higher Education Center is worrisome.   Other concerns are making sure the needs of the community and the partner institutions are met, while at the same time maintaining the core mission of the College.  The partners would like to expand their Master degree offerings. Is this in line with the core mission of the College? If so, how do we balance this with the Baccalaureate degree programs? How is the space used for the Communiversity best utilized? 

A third concern is how to manage the admissions process for programs that do not want to grow. Georgian Court University does not want to grow their undergraduate programs. They would like to run once cohort of each major, beginning in the fall semester. How are students prioritized in the admissions process? Are Brookdale students given priority for the limited number of seats available? Are Brookdale students and Communiversity students looked at equally in the process? 

Mission Differentiation: 

An opportunity exits with the large number of students on the wait list for both Nursing and Radiologic Technology. If mission differentiation were to occur, students would be able to productively work  on the liberal arts and general education courses needed for the Baccalaureate degree while waiting to be placed in the nursing coursework and in clinicals. Comments made by Terry Kohn in an ESMP meeting reveal that an opportunity exists to provide students with a baccalaureate degree in Health Sciences; as such a degree that would suit these students does not exist in the State of New Jersey. 

Legislation will either pose an opportunity or a threat to the College in regards to mission differentiation. If legislation is passed, requiring the BSN in 10, will the College consider this an opportunity or a threat? If the State allows NJ Community Colleges to offer bachelor’s degrees in high need areas, will Brookdale use this opportunity to their advantage? 

People interviewed, other than committee members

· Barbara Fiorella, Assistant Vice President for Distributed Program Access, Contracts, and Support Services, Rutgers
· Brookdale faculty, anonymous

· Brookdale staff, administrations, faculty during Roundtable and other ESMP meetings

· Communiversity Advisors/Faculty, anonymous 

· Current Communiversity students, anonymous

· Dr. Kevin O’Neill, Chairperson/Assistant Professor, Nursing Department, College of Professional Studies, NJCU

· Dr. Melanie McDonald, Assistant Dean, College of Professional Studies, NJCU

· Dr. Mike Gross, Associate Provost, GCU

· Joe Walsh, Manager of Academic Programs, Rutgers
· Lourdes Sutton, Assistant Dean, College of Education, NJCU

· Maris Lown, Academic Dean, Science & Health Sciences Division, BCC
· Nancy Lenaghan, Professor, Department of Nursing, BCC
Experiential Learning & Career Services

Introduction

Parameters

This section presents plans for the following programs:

· Experiential Learning

· Career Services

· Service Learning

Experiential Learning is defined as a philosophy and methodology in which educators purposefully engage with learners in direct experience and focused reflection in order to increase knowledge, develop skills, and clarify values.

Importance

The  Experiential Learning & Career Services department works collaboratively with faculty, learning assistants and College administrators to develop innovative programs and services (Cooperative Education, Internship , Field Experience and Service-Learning)  offering students the opportunities to increase their knowledge, and develop valuable work-based and citizenship skills necessary to be successful. National program models in both Service-Learning and Internship are available to students in a number of career and transfer areas.

The Experiential Learning and Career Services department actively develops partnerships, both internally and externally, with public and private sector employers for the development of appropriate learning environments and placement sites for our students. The methods employed for the development of successful partnerships include, but are not limited to: on-site visitations, collaboration with Career Program Advisory Boards, faculty involvement and referrals, presentations to community/employer groups and associations, targeted mailings, and staff participation on boards of local organizations. The methods serve a dual purpose of providing community awareness of Brookdale’s programs and services, while fulfilling the need for quality learning environments for our students and employment opportunities for our graduates.

Relevant History

Over the past 25 years, several model programs have been developed. In particular, the Automotive Technology (Toyota-Ten, Volvo and GMASEP) and the Culinary Arts degree programs have established a model for all career programs to emulate. They both combine rigorous classroom instruction with over 300 hours required work site skill development through Internships and Externships. Students are actively monitored by program faculty, and evaluated on an ongoing schedule by the on-site supervisor. In addition, employers are actively involved with the curriculum development and program monitoring through the program Advisory Boards. In both programs there is a 99% placement success for program graduates.

The Service-Leaning program has served as a state and national model for over 22 years. Thousands of students have provided over a hundred thousand hours volunteer service hours to the community, while gaining valuable skills and developing civic responsibility. The Nursing program requires, through the NURS 163- Basic Needs in the Community course, for all students to work with community agencies in the development and delivery of a health “lesson” to their clients. Senior centers, group homes, after school programs, juvenile detention centers, and homeless shelters, to name a few, are benefiting for the valuable information our students provide. The faculty have presented at a number of statewide Best Practices conferences.

Additional relevant history since the ESMP2010 includes:

· Down-turn in the economy and the job market

· Increased number of “under prepared” students attending Brookdale

· Increased number of students seeking programs & services offered by The Center for Experiential Learning & Career Services

· Declining opportunities for Education Field Observation with partnership school districts

· Decline in placement access for internships, practicum, and service projects

· Growth in the number of  Federal Work Study Awards

· Increased Infusion of technology in the delivery of services for students, employers and BCC community
· Positive effects of the HUDV 107 College Success Seminar on student performance and retention, is reflected in the increased number of students seeking our services. 

· Expansion of our collaboration with counselor representatives resulted in the development Career Development initiatives, which include Career Development Workshops, revising a Student Portfolio.  The Career Development curriculum includes career assessment, career exploration, career decision making process, job readiness skills, employer expectations and environment, and labor market information. All “course” information will be integrated with the web site and delivered to all campuses. Long range goals are to offer the workshop on-line. In addition, the development and implementation of an e-portfolio for students will be explored.

· Successful collaborative work with all academic departments on the cultivation and expansion of experiential learning components into all program areas. Capitalizing on the tremendous success demonstrated in the programs which “require” or strongly encourage integrated experiential learning (internships, education field experience or service-learning) it is our goal to provide the programs and services to a much greater number of students, in all career areas and serve the needs of our local employers. This initiative will take the continued support of the Academic Administrators and faculty. The EL&CS department will provide training for faculty on the process and procedures for the development of Cooperative Education/Internship programs, Infusing Service-Learning into the Curriculum and provide demonstrations by our own “experts” on the Best Practices of our successful programs.

· Critical to the measurement of success of the education of our career program students, is the result of their gaining employment in the area of their study. Therefore, another priority of the EL&CS department will be the coordinated expansion career development and job readiness assistance services. This will require a number of initiatives occurring at the same time. Expanded and focused marketing to all students, faculty and staff, continued job readiness services, including career development, resume/job interviewing workshops,  We will continually assess the effectiveness of our programs and services, including  comprehensive follow-up, and modify where and when necessary. On-line job information will be improved and readily accessible to our students and employers.

Connection to the Mission

The Center for Experiential Learning and Career Services, through its active partnerships with local employers and organizations, provides the connections which assists the students in the development of career skills, and personal development. By providing hands-on, academically integrated opportunities, students are able to make the necessary connection between their studies and the relevance to successful career choices and future employment.

A list of the external and internal partners, and their relationships, identified for Experiential Learning & Career Services will be provided in the final draft.

Research and Assessment

National research/studies on employer job outlook surveys (NACE)

Demographic data on incoming student academic scores (PAR) (will be attached in final draft)

DOL job outlook projections for 2008-2018 (will be attached in final draft)

People interviewed, other than committee members 

· Career Development participant evaluations

· Career Advisory Board Members

· Student follow-up- all program areas

Summary of research findings (documents will be attached in final draft)

· New college graduates looking for a job will likely have an edge over their competition if they have participated in an internship or otherwise gained work-related experience, according to a survey conducted by the National Association of Colleges and Employers (NACE).

· Approximately 95 percent of the organizations responding to NACE’s Job Outlook 2008 survey said candidate experience is a factor in their hiring decisions. More than three-quarters are most interested in relevant work experience, but nearly 20 percent give candidates points for any type of work experience. As many—47 percent—said they prefer candidates to gain their experience through an internship or cooperative education program,” says Marilyn Mackes, NACE executive director.

· In addition, results of a separate NACE study show that employers are placing more emphasis on internship and cooperative education programs to “grow” their own employees—looking first to their own interns when they have job opportunities.

International Education Center

Introduction 

Parameters

This section will address the International Education Center and its role in leading campus-wide internationalization efforts. Internationalization is defined as "the process of integrating an international/global, or inter-cultural dimension into all the teaching, learning, student affairs, research and service functions of Brookdale (adapted J. Knight 1999).

Importance

The Association of Community Colleges Trustees notes that “Community colleges should develop strategic plans for global awareness and competence that respond to the needs of the community’s learners, businesses, and institutions.” Since community colleges enroll more than half of the nation’s college students and their missions are to provide access to post-secondary education, it is critical that our students be exposed to international educational opportunities.

History

In its forty-year history, Brookdale has had a rich involvement in international education, and today continues a tradition of innovation and participation begun in its early years. Initial interest in international education was sparked by anthropology faculty who received a grant from the U.S. Department of Education in 1973 to "strengthen the international dimension of general education" by establishing an administrative infrastructure which would be closely tied to student services and to curricular initiatives. As a result, the International Center (now the International Education Center or IEC) was created, charged with working with faculty and staff, students, and the Monmouth County community. During the three year grant period, not only was the Center established, but a variety of courses were created, chief among them Intercultural Communications and Culture and Personality. In addition, intercultural workshops were held, a foreign film series was begun, and the International Students Association was created, recently celebrating its 30th anniversary.

Along with developments at the College, Brookdale collaborated extensively with other two- and four-year colleges, and other consortia to further its goals of offering more international opportunities to Brookdale students and faculty. In the mid 1980s Brookdale became a member of the College Consortium of International Studies (CCIS) and today serves as the program sponsor for programs in Scotland and Canada.BCC also served as co-sponsor with the College of Staten Island of two CCIS Programs in Ecuador, one in Guayaquil at The Universidad Catolica and one in Quito at The Universidad San Francisco de Quito, In addition, the College established an extension site in Guayaquil, Ecuador, which saw students and faculty from both institutions participating in a program that lasted until May of 2006.

Since its inception the IEC expanded its programs to include a variety of study abroad opportunities, particularly the creation of faculty-led, short-term study programs. For this, the college was a 2002 recipient of an Honorable Mention in the Institute of International Education's Andrew Heiskell Award for Innovation in International Education. Most uniquely, the center's staff includes a faculty liaison whose role is to provide the center with a critical academic presence in its programs and services.

A scholarship honoring one of the founders of the Center, Elaine Baran, is used to support participation in study abroad programs. The Center is advised by the International Educational Advisory Committee (IEAC), comprised of Brookdale faculty, staff, and administrators, meeting twice a semester with committees providing both input and output on fundraising, scholarships to be granted to study abroad students, crisis-management, and curriculum. In 2001, the International Studies Option, an interdisciplinary degree for transfer students choosing careers in international/global studies, was introduced.

During its history, the Center has provided professional development opportunities for staff and faculty, collaborated with the Monmouth County community in sponsoring a wide variety of cultural events, received a FIPSE grant involving Culinary students and faculty at six institutions in the U.S. and overseas and provided support services for in-coming international students and outbound study abroad students.

Since the ESMP 2010, the Center has had two changes in leadership. With the help of members of the advisory committee, the programs and services to students, faculty and staff were well maintained during these transitions. The most significant change since ESMP 2010 was the expansion of the Center's function to include oversight for the admission, immigration and support advising for international students. With this change the Center was moved from a direct report to the Executive Vice President for Educational Services to the Dean of Enrollment Development and Student Affairs. A more subtle but significant change was the change of the Center’s name from the International Center to the International Education Center in order to reflect the importance to the academic mission of the institution and to emphasize its role in promoting campus-wide internationalization.

Connection to the Mission
 In connection with the College’s mission the International Education Center seeks to provide high quality, affordable and accessible international educational programs and services for students, faculty and staff. In connection with the College’s vision, the International Education Center seeks to play a transformative role in our community by leading campus-wide internationalization efforts. Additionally, the International Education Center is a key player in advancing our institutional values of diversity and global perspectives by providing academic and co-curricular programs that introduce students, faculty and staff to diverse cultures around the world.

Research and Assessment
In order to understand past and current trends in international education, the sub-committee reviewed a number of articles, research reports and white papers from the following sources:

· NAFSA: Association of International Educators 

· Forum on Education Abroad 

· American Council on Education 

· Institute of International Education 

· Brookdale office of Planning Research and Assessment

These sources provided data on enrollment trends for international students and study abroad participation, information on successful campus-wide internationalization strategies as well as current challenges and opportunities to expand international educational exchange. A complete bibliography will be appended to this section in the final version of the ESMP.

The committee also conducted a SWOT analysis with all faculty and members of the International Education Advisory Committee, surveyed students regarding interest in study abroad and surveyed international students about their experiences at Brookdale. In addition, the committee examined model programs from other institutions in the U.S. and Canada with established international programs.
Foundation and Alumni 

Introduction

Parameters

This section focuses on the Brookdale Community College Alumni Association and Brookdale Community College Foundation.  Each unit is a separate 501 (c) 3 non-profit organization, affiliated with, yet separate from, the College and governed by their own volunteer Board of Trustees. This is the first time the Alumni Association and Foundation have been included in the ESMP, illustrative of both the increasing number of internal partnerships that are being strengthen to support student success and the increased collaboration anticipated among these units. 

Importance 

The mission and importance of the Alumni Association is to promote, support, and enhance Brookdale`s standard of excellence through service, mentorship, and academic scholarship opportunities for the benefit of the students, alumni, and the community at large. The mission and importance of the  Foundation is to help students achieve their dream of earning a college degree by raising unrestricted, restricted and endowed funds for student scholarships; managing and distributing the funds it raised for the Library Endowment Fund; and, supporting the Brookdale Innovation Grants (BIG) program. The Foundation is the primary agent for raising private dollars.  As the two units of the College that accept private donations to the College, they must comply with Federal, state and local rules and regulations (Tim: what set of rules?) and are audited annually.
History
It is projected that Brookdale Community College has more than 35,000 alumni. The College’s first graduating class was in 1971 and the Brookdale Community College Alumni Association was established in 1973. Currently, membership is fee-based ($10 annual or $125 lifetime) for which members receive a membership card entitling them to limited benefits and discounts. They also receive a small quarterly newsletter.

The Alumni Association has experienced “peaks and valleys” since its inception. Its efforts have primarily concentrated on membership and small social events including the Juried Art Show.  Its signature event is the Barringer Awards Dinner, an annual event started in 1986 that recognizes faculty, staff and administrators for their commitment to educational excellence.  Its most recent high profile activity was the Association-sponsored  “Three Cups of Tea” project in partnership with PTK in 2006-2008 raising $35,000 to build a school in Afghanistan/Pakistan in Brookdale’s name.  Major fundraising has not been a priority for the Alumni Association.
The Brookdale Community College Foundation was also established in 1973. For the first thirty years, the Foundation relied solely on special events to raise unrestricted funds. Some restricted and endowed funds were secured, primarily as a result of unsolicited bequests. The Foundation began a formal annual scholarship fund campaign in 2005, “Building Minds, Building Futures”, with Brian Williams, NBC Nightly News Anchor, as Honorary Chair. To date, this annual funds has raised over $1,000,000 largely from private donations.
There has been limited success to date in identifying and cultivating financial support from the alumni due, in part, to the lack of a college-wide strategic plan to “re-engage” alumni with the college. It will be a priority in the future to collaborate with the other divisions and department of the college and current students to create that plan to “re-engage” our alumni.
Connection to the Mission

The Alumni Association works to develop and provide scholarships for Brookdale students and alumni. It works to advance the cause of education, provide benefits and services to alumni, bring Brookdale graduates together for a variety of purposes, help alumni and friends to rediscover Brookdale, engage graduates, former attendees, friends of the college and current students in activities that promote interest in the college and the association. Historically, the Alumni Association has “underperformed” in developing and collaborating on goals and activities strategically aligned with the college’s mission, vision, values and goals.
· The Foundation’s goals and activities are completely aligned with the college mission as it works to raise unrestricted, restricted and endowed funds for student scholarships from individuals, businesses and private foundations.   The Foundation raises unrestricted funds via two annual special events and the “Building Minds, Building Futures” annual fund drive.  The Foundation has funded nearly $900,000 in scholarships and grants in the last three fiscal years (FY07, FY08 & FY09) and is on pace to provide another $235,000 in support in FY10. The Foundation has also increased its net assets by 26% in the last nine years, providing vital financial stability.
Research and Assessment

Traditionally, alumni have played a minor role in fundraising support of community colleges.  Here in New Jersey, Brookdale and the other 18 community colleges are all struggling with how to effectively engage and cultivate alumni for the purpose of ultimately developing financial support, when faced with the increased demand to raise more dollars “today.”

Nationally, alumni are now being touted as a new “emerging” source of private financial support for community colleges. Yet, the Council for Resource Development (CRD) and the Council for Advancement and Support of Education (CASE), nationally- recognized organizations, both agree that it will take time, resources and “steep” institutional commitment and “patience” to cultivate this group of potential donors before they will provide any meaningful levels of financial support.
If we can “interest and involve” alumni in projects that support recruitment, student life (mentoring, networking, volunteer projects) , career services/experiential learning, athletics, etc., we then have the potential to develop a more loyal base of alumni supporters and over time have the opportunity to “strengthen” their commitment by converting them to donors.  The more alumni are engaged with Brookdale, the better the chances for gaining their financial support.  Alumni  may “evolve” to be significant supporters of community colleges, but they must be cultivated as would any other potential donor, and the best way to cultivate them is to first get them “re-engaged” with existing and new college programs and services.
Outreach Business and Community Development
Introduction

Parameters

Outreach, Business and Community Development (OBCD) provides the continuing education, noncredit programs offered by Brookdale for individual professional development and lifelong learning and business economic development.  To assure that OBCD programs meet business and community needs, OBCD staff members actively participate in all the local chambers of commerce and in many professional and nonprofit associations (see OBCD Representation chart below).  New program development occurs continuously and new offerings can be scheduled as soon as a need is identified. The purpose of this section is to examine the current ways in which OBCD and the academic departments collaborate on program development and implementation, utilizing the expertise and resources of each, and to recommend ways in which collaboration could be expanded to enhance program development and student learning. 

Importance

The importance of education as an engine of economic development and the role of community colleges in particular have been highlighted by the current administration in Washington during a very challenging time for our country.  With many people seeking employment and businesses struggling to survive and remain competitive, the programs and services that community colleges provide can educate individuals for first or new careers, support the needs of businesses for a skilled, flexible workforce and support new and retooling entrepreneurs with business plan development. As will be discussed in this section, Brookdale is well-positioned to fulfill this aspect of its mission through internal partnerships.
At the same time, with the increasing numbers of people eligible for retirement as the baby boomer population ages, the increasing interest in programs for children, and the challenges and opportunities of the Web, the college’s commitment to lifelong learning is an important component in the quality of life in Monmouth County. Although developing effective collaborations can be challenging due to a variety of factors including different program development timeframes, finding the time for developing/growing/nurturing partnerships amidst competing priorities, and a consistent/full use of existing structures to fully take advantage of collaborative opportunities, the partnerships that are in place demonstrate the importance of strengthening the ties between OBCD and the academic departments as a key strategy of ESMP 2020.

Relevant History

Until AY00 collaborations were informal and initiated on a departmental basis.  The most successful collaboration up to that point was consultation between Allied Health faculty and OBCD program staff to develop between health care provider training and continuing education in various health care fields.  In [insert year] the noncredit Certified Nursing Assistant or Certified Home Health Aide became a prerequisite for students seeking to matriculate in the nursing program. These programs give students an employable skill while they wait to enter the nursing program and also provide them with an introduction to the kind of work involved in nursing.
In AY00 a process was developed through Academic Council to create a credit option for OBCD courses (see Academic Council recommendation below).  Utilizing that process, noncredit students were able to earn credit for the medical terminology portion of the training embedded in the noncredit medical billing and coding sequence of courses and students being trained in the use of the Microsoft Office suite in the OBCD BOSS program were able to earn credits in the Business Technology program [insert numbers of students who utilized this option].

A matrix documenting the various types of OBCD/academic department collaborations was developed for ESMP 2010 (see Collaboration Matrix below) and incorporated into the Five-year Program Reviews in AY09.  Although the matrix has had little use outside of the Five-year Program Reviews, there have been additional OBCD/academic department collaborations during this period in areas represented on the matrix:

· Education faculty have been active in the noncredit program to train alternate route teachers, New Pathways to Teaching in New Jersey, serving on the program’s statewide Curriculum Committee and providing instruction for the classes.

· Mathematics faculty were involved in the formulation of the OPTIMIST grant which improves the teaching and learning of algebra in three Abbott district middle schools in the county. Those faculty, with Education and English colleagues, formulated and delivered teacher training in conjunction with the grant and the Mathematics faculty created problem sets and have been the judges for the Math Meets held twice a year at the college for the participating middle school math clubs.

· Most recently, supported by a BIG grant, the Allied Health faculty developed and delivered a fully enrolled Journey to Medicine camp for middle- school-age children and this year more than a dozen Step Up summer experiences, led by faculty, will introduce high school students to academic disciplines.

Connection to Mission

 As a comprehensive community college, Brookdale has formulated a vision and mission that highlights its transformative role in local economic development and as a provider of lifelong learning to county residents.  The value “One Brookdale” describes an ideal of interdepartmental collaboration and connection that enables each student to understand and have access to those programs and services which best suit her/his needs wherever that student is in their life stage, career path or geographical location in the county. 

OBCD/Academic department collaborations enhance Brookdale’s ability to fulfill its mission and to realize the value of “One Brookdale” by leveraging the expertise and resources in each area to create enhanced learning for both credit and noncredit students, proactively engage in economic development activities and provide a broad range of lifelong learning programs for county residents. 

Research and Assessment

In Monmouth County 34% of residents have a bachelor’s degree or higher. This is a highly educated population, more likely to incorporate continuing education as a regular part of their lives for personal development and to have the skills and experience to be successful in seeking additional education to improve their career prospects.  It is also an aging population, with the 65+ cohort predicted to grow the fastest, creating the need for programs that offer encore career development as well as opportunities to expand areas of lifelong learning. In addition to the nationwide and statewide unemployment rate [insert unemployment percentages], the closing of Ft Monmouth in 2011 and the displacement of 2,000+ people who choose not to transfer to the new base in Aberdeen, presents a significant challenge to economic development in our county. Effective utilization of internal resources through collaboration between OBCD and academic departments will be important as the college responds to these environmental factors.

The sub-committee members created a short list of questions for OBCD staff and academic faculty regarding four components of OBCD: Professional/business development programs, personal development programs, the Holocaust, Genocide, Human Rights Education Center and the Center for World War II Studies and Conflict Resolution. Each sub-committee member was assigned one of the four program components and interviewed administrative staff and faculty associated with that component (see Interview Questions and Assignments below). Members reported back on the results of those interviews and common themes, best practices and opportunities for future development were noted in committee meetings. 

[Examples of noncredit/credit collaboration at other New Jersey community colleges: Best Practices presentations from Essex and Bergen Community Colleges.]

Findings

Common themes

· Engagement of community and business members with Brookdale through OBCD who otherwise would not participate in college programs or services

· Enhanced continuing education programs and services using faculty expertise

· Enhanced academic offerings through guest speakers, short programs on special topics, expanded pool of advisory board members

· Enhanced student learning through internship opportunities, service learning, independent projects

· Importance of consistent, regular communication between OBCD and academic departments

Interview Questions and Assignments

1. What is OBCD’s current role in economic and workforce development in the community?

a. Programs/services delivered?

b. Companies served (number, sector, private pay/grant funded)?

c. Relationship with Workforce Development system (local, state)?

d. Relationship to closing of Ft Monmouth?

e. Relationship with Naval Earle?

 How is program development re workforce and economic development determined currently?

a. How are leads found?

b. How is a needs assessment performed with companies?

c. On what basis are career/professional development programs developed?

d. What are the connections to academic program development?

e. How is effectiveness of OBCD/Academic collaborations evaluated now?

3. What are the strengths of current OBCD partnerships/role re economic/workforce development?  Weaknesses, Opportunities, Threats?
4. What are academic-related programs offered by OBCD for personal development?

a. How are academic-related programs for personal development planned
5. What are the current connections between the CWII Studies and academic offerings?  Between CWII and the community?

6. What are opportunities for expanded/revised connections with the academic departments, the community?

7. What are the current connections between the Holocaust, Genocide, Human Rights Education Center  and academic offerings?  Between HGHREC and the community?

8. What are opportunities for expanded/revised connections with the academic departments, the community?
	YEAR: 1999-2000

	CHARGE: Credit Option for Community Development Courses

	RECOMMENDATIONS:

	RATIONALE

Certain Community Development courses share some content with credit-bearing courses offered by the Academic Departments, but the students who take these courses are not usually interested in pursuing a degree. After beginning one of these Community Development courses, a student may reevaluate her goals and consider starting a Brookdale program. A credit option in that course could give that student a start on a degree and be an incentive to register for further credit-bearing courses. In addition, an Academic Department may find this option a way to introduce its offerings to a new student base.

RECOMMENDATIONS

1. Community Development or an Academic Department may propose that a Community Development course has the potential for a credit option.

2. The Academic Department will thoroughly review the course content of the Community Development course and determine if a credit option is feasible. The Academic Department has the SOLE right to make this decision and will provide a written report to Community Development. Course prerequisites must still be honored. The Credit option for a Community Development course may not apply to any Special Projects course offered by a department.

3. If the Academic Department approves the credit option for a Community Development course, the Academic Department will then establish evaluation criteria for students choosing this option.

Note: The evaluation process is determined by the department and may take different forms. For example, one department could require a student to complete several tests and labs or papers during the course, while another department could require a student to take a test upon completion of the Community Development course (similar to the challenge process currently in existence.)

4. Once the Academic Department has established evaluation criteria, the entire proposal will be reviewed by Academic Council.

5. Students choosing this option will pay the difference between the cost of the Community Development course and the cost of the number of credits earned, provided the cost of the credits is higher.

6. Students may choose this option for up to a 9 credit maximum.

7. A faculty member in the appropriate discipline will be the student’s evaluator for the credit portion of the course.

Note: Input from the Faculty Association should be sought regarding compensation for course review and student evaluation


OBCD/Academic Collaboration Matrix

Program:  

	Collaboration

Activities
	Description: Current, historical
	Description: Future
	Implementation

Dates
	Responsible Parties

	Noncredit Pilot


	
	
	
	

	COCO


	
	
	
	

	Credit/ Noncredit Articulation


	
	
	
	

	Shared Courses


	
	
	
	

	Curriculum Enrichment


	
	
	
	

	Student Activities


	
	
	
	

	Shared Resources


	
	
	
	

	Grants


	
	
	
	

	Marketing


	
	
	
	

	Camps


	
	
	
	


Decentralization 

Introduction

Parameters

This section analyzes and presents plans for the college’s decentralization initiative as Brookdale evolves from a single- into a multi-campus institution. The first part of this section provides a macro-analysis of the importance of the decentralization initiative, relevant history since the ESMP 2010, the connection to the college mission, vision, values and goals; and review of the research conducted to date.  In the final draft presented on March 30, the last part of this section will present a site-specific analysis of each regional location, including the:
· Branch Campus

· Western Monmouth Campus (WMC) in Freehold

· Higher Education Centers (HECs)

· Eastern Monmouth HEC (EMHEC) in Neptune


· Long Branch HEC  (LBHEC) in Long Branch

· Northern Monmouth HEC (NMHEC) in Hazlet

· Wall HEC (WHEC) in Wall Township

· Sandy Hook HEC (SHHEC)  on Sandy Hook

The micro site-specific analysis will elaborate on unique local factors of each site, including a SWOT analysis and summary of the research and recommendations pertinent to that site.

Importance

 With record enrollment at the College and capacity issues on the Lincroft campus, decentralization is important because the regional sites have provided, and will continue to provide, the capacity needed for Brookdale’s continued growth.  The regional sites increase access to high education and provide a strong and vibrant local presence for the College throughout the County. Decentralization refers to the growth and development of the College’s regional sites at locations other than the main Lincroft campus.
According to the Commission on Higher Education of the Middle States Association, Brookdale operates one branch campus in Freehold, four Additional Locations at Neptune, Long Branch, Hazlet and Wall, respectively, and one Instructional Site at Sandy Hook. Middle States defines those sites as follows:

· A Branch Campus is a location of an institution that is geographically apart and independent of the main campus of the institution. The location is independent if the location: offers courses in educational programs leading to a degree, certificate, or other recognized educational credential; has its own faculty and administrative or supervisory organization; and has its own budgetary and hiring authority.

· An Additional Location is a location other than a branch campus that is geographically apart from the main campus at which the institution offers at least 50% of an educational program.

· An Instructional Site is a location other than a branch campus or additional location at which the institution offers one or more courses for credit.

Relevant History

Among the most significant advances since ESMP2010 has been the growth of the regional sites. According to the Fall 2009 Enrollment Report by the Planning, Assessment and Research Office:

“Of the 15,639 students enrolled this term, almost one out of every three (4,886 or 31%) enrolled in a course at one of Brookdale’s Higher Education Centers or at the Western Monmouth Campus. . . The HECS and WMC generated 30,763 semester credit hours or 1,025 FTEs which accounted for 18.9% of all Fall 2009 credits.  Compared to Fall 2008, the HECs and WMC generated an additional 5,295 SCHs or 176.5 FTEs, representing a 20.8% increase (Wow!)”

Dr. McMenamin, Executive Vice President of Educational Services (EVP, ES) stated that with over 30% of the students enrolled in at least one course at a regional site, the decentralization initiative has reached the “Tipping Point” described by Malcolm Gladwell (Tipping Point, 2000) as “that magic moment when an idea, trend or social behavior crosses a threshold, tips and spreads like wildfire.”  It could not be more-timely to chart the future of decentralization and the evolution of Brookdale as a multi-campus institution having just passed this significant threshold.

Three of the most important factors that brought Decentralization to the Tipping Point are the:

· Facility and resource investments in the regional sites made by the Board of Trustees and President;

· Strong advocacy for access and decentralization specifically by the EVP, ES, and 

· Support of the academic departments. 

Since 2005, each of the regional sites, with the exception of the SHHEC, either moved to an upgraded or new facility or underwent significant renovations to the current facility including, at a minimum, the addition of a Student Success Center, technology enhanced classrooms and computer classrooms.  Specifically, the

· WMC was renovated to create 13 additional classrooms on the third and fourth floors of the building, a science wet lab, 5 computer classrooms with provisions for 5 more, an expanded Student Success Center, improvements to the HVAC system, and upgrades to the entire interior of the facility.  

· EMHEC moved from the Asbury Park facility to the newly renovated first floor of the Neptune Board of Education building directly across from the Neptune High School. The facility houses seven classrooms including two computer classrooms, a Student Success Center and an administrative office.

· LBHEC was renovated in summer ---, to add – new classrooms, a Student Success Center and student lounge, -- computer classrooms, and improvements to the HVAC system
· NMHEC  moved, in November 2007, from the Bayshore to a newly renovated facility in Hazlet that houses – technology enhanced classrooms, a science wet-lab, 2 multi-activity classrooms, 5 computer classrooms, and Student Success Center, student lounge and faculty office suite.
· WHEC received upgrades to its Student Success Center to include a dedicated Counseling Office and Testing Center.

· SHHEC is currently under review for renovations to the current facility or relocation to another building on the Hook.
The EVP, ES is an extraordinarily strong advocate for the community college, and regional site’s, mission to provide access and has worked tirelessly to promote that cause.  It was her idea to create the overwhelming popular Student Success Centers at every regional site as one-stop areas that provide admissions and intake services, advising and academic support, availability to computers and tutors, and group study rooms – basically all the services the College can provide to promote student success! 

The academic departments and faculty responded to the call to support the regional sites with increased course offerings and greater participation by the fulltime faculty at the sites. These actions facilitated students taking fulltime course loads at the sites, increased efficiency through higher average class sizes, and ensured the rigor and excellence of instruction at the sites. 

The above-mentioned factors combined to produce dramatic results. The growth, collectively, at all the regional sites from fall 2005 to fall 2009, was an impressive 102% increase in FTEs generated by a 72% increase in course offerings and 56% increase in the unduplicated headcount. 

	Growth at the Regional Sites: Fall 2005-2009



	
	Fall 2005
	Fall 2009
	Percent Change

	# of Sections
	266
	457
	72%

	Unduplicated Headcount
	3333
	5,205
	56%

	FTE
	511
	1,034
	102%


The analysis below shows the enrollment growth from fall 2005 to fall 2009 by regional site.

	Growth at Each of the Regional Sites: Fall 2005-2009



	
	Fall 2005
	Fall 2009
	Percent Change

	WMC
	
	
	

	Number of Sections
	70
	164
	134%

	Unduplicated Headcount
	940
	1860
	98%

	FTE
	144
	389
	170%

	
	
	
	

	EMHEC
	
	
	

	 Number of Sections
	43
	72
	70%

	Unduplicated Headcount
	508
	741
	46%

	FTE
	77
	144
	87%

	
	
	
	

	LBHEC
	
	
	

	Number of Sections
	41
	60
	46%

	Unduplicated Headcount
	498
	627
	26%

	FTE
	75
	126
	68%

	
	
	
	

	NMHEC
	
	
	

	Number of Sections
	58
	97
	67%

	Unduplicated Headcount
	703
	1115
	59%

	FTE
	111
	227
	105%

	
	
	
	

	WHEC
	
	
	

	 Number of Sections
	54
	64
	19%

	Unduplicated Headcount
	684
	862
	26%

	FTE
	102
	148
	45%


The most significant growth occurred at the WMC with an astounding 170% FTE increase and 98% increase in unduplicated headcount.  Students are taking increasing larger course loads at the site consistent with the intent of the branch campus for students to be able to complete their full degree at this location.

The NMHEC experienced the second highest FTE increase of 105% with a 59% in unduplicated headcount. This dramatic increase is most likely attributable to the attractive new facility and increased courses and services offered at the site. The growth at this site came very close to the ideal of the 2:1 ratio of the percent increase for FTEs over the percent increase in section offered. 

EMON, once struggling with multiple challenges at the previous Asbury Park location, also experienced significant enrollment growth with an 87% increase in FTEs and 46% increase in unduplicated headcount. Again, growth is most likely attributable to the upgraded facility and increased services provided through the Student Success Center.

LBHEC achieved a 68% FTE increase with a 26% increase in unduplicated headcount.  With its renovated facility and increased course offerings and services, there is potential for greater growth at the site.

The WHEC experienced the least growth, most likely attributable to limitations of space in the evening because of Communiversity offerings, course offerings that were mistakenly originally targeted primarily for Communiversity-bound students, and extended gaps in the leadership of the site as staff changes were made. The WHEC is making a turn-around, however, with a 24% FTE increase from fall 2008 to fall 2009, the largest percent growth of any regional location during that time period. The WHEC also met the ideal  of a 2:1 FTE percent increase in FTEs over the percent increase of course sections. 

Comparative data is not available for the SHHEC that joined the department in ----? . It is also significant to note in terms of relevant history that while it was proposed in the ESMP 2010, branch campus status was not pursued for the NMHEC and WHEC sites. 
Connection to the Mission

As the units of the College directly charged to promote local access and a strong Brookdale community presence, the regional sites embody Brookdale’s mission and vision to be a dynamic community college system committed to student success, lifelong learning, economic development and the common good of society.  Similar to the main Lincroft campus, the regional sites play a transformative role in their community, providing educational, cultural and professional programs and offerings to enable, empower and inspire their community members to achieve their aspirations to the best of their abilities. 

Some of the sites have elaborated on the College mission and vision with a site-specific mission statement. For example:

Brookdale’s new Eastern Monmouth Higher Education Center at Neptune is conveniently located to serve Asbury Park/Ocean, Neptune, and the surrounding communities by offering appropriate credit and non-credit programs, courses, and services based on college planning and community needs.  Essential to this mission is ensuring that these programs and services are comparable to those offered at the main campus location. 

The LBHEC is uniquely positioned in Monmouth County to access a diverse population, business community and social service support structures. LBHEC continues to develop its credit program to provide scheduling flexibility so that students can plan their educational program well in advance. Our credit schedule reflects a growing sequence of introductory and required courses to meet the needs of fulltime and part-time students – weekday, evening and weekends. Simultaneously, LBHEC continues to grow non-credit, transitional workforce and community based programs based on the needs that are articulated by community stakeholders – recognizing the ongoing demographics (population, transitional economy and redevelopment initiatives in Long Branch

The Values most pertinent to the regional sites are:

One Brookdale:  The philosophy of One Brookdale represents a collective commitment by all employees to demonstrate a consistent, appropriate and comparable level of teaching and service excellence throughout the entire College, across all locations, creating and communicating a dynamic synergy of intent and action focused on student success

Students and Student Success: Brookdale Community College values our students and their academic and personal success; their learning and achievement are the hallmarks of our mission.

Our Role in Our Community:  Brookdale Community College values our unique role in our community and commits to working with students, employees, clients, and our community to achieve common goals in education, diversity, cultural enrichment, economic development, strategic planning, stewardship, and sustainability

The college’s values statement take on unique meanings pertinent to the various regional sites. For example, the role of the WMC and WHEC in their communities include the provision of access to baccalaureate and masters degrees through the Brookdale-Rutgers Partnership and Communiversity - opportunities that would not be available were it not for Brookdale’s decentralization efforts. 

Research and Assessment

Research was guided by the following questions:

· What is the enrollment projection for each site?

· What is the profile of the students who will be attending the regional sites in the next ten years?

· What programs and services have to be offered to attract and retain those students?

The following brief summaries of the research that has been done on this area provide the basis and rationale for the recommendations that will be presented for decentralization in the next draft. 

Monmouth County selected trends:

· Growth primarily in the Western and Panhandle: Marlboro, Manalapan, Freehold, Howell, Millstone, Upper Freehold, Roosevelt, Allentown

· Upper Freehold 3rd fastest growing municipality of the state

· #1 employer in Monmouth County is and will continue to be in the health care services 

STAMATS: “AdultStudentsTALK” 2008 – Survey of Adult Students 

· Preferred Course Format: priority ranking of the course delivery modality adults think is appealing

· Courses entirely online (66%)

· Courses at night during the week (53%)

· Online and on-campus hybrid (38%)

· Courses on the weekend (32%)

· Daytime courses during the week (18%)

· Adult Services to Consider- in priority order 

· College credit for work/life experiences

· Online learning programs

· Financial aid specifically for adult students

· Accelerated programs

· Extension site located locally

· Personal advisor to assist with application and financial aid

· Central location for admissions, financial aid and class registration

· Tutorial services designed for adult students

· College Attributes important to Adult Students: priority of attributes rated as “very important”

· Flexibility of class schedules/times (73%)

· Cost to attend (64%)

· Ability to transfer credits (66%)

· Location convenient to work or home (63%)

· Online learning options (55%)

· Faculty are good teachers and mentors (51%)

· Amount of financial aid available, including scholarships (53%)

· Academic reputation (41%)

· College place strong focus on educating adult students (41%0

· Quality of academic facilities (38%)

· Success of graduates (35%)

· Small student/faculty ratio (24%)

· How adults research college options

· Visit college website (96%)

· Contact admissions office (89%)

· Conduct general Web search (78%)

· Talk with friends and family (70%)

· Get advice from someone in the career they plan to pursue (63%)

· Talk with supervisor (32%)

· High School population growth will decline until the year 2015, and then begin to grow again, with the largest growth in the Hispanic and Asian Populations. Asburn, E. (2008, March 20). New Data Predict Major Shifts in Student Population, Requiring Colleges to Change Strategies The Chronicle of Higher Education. Available from http://chronicle.com/article/New-Data-Predict-Major-Shifts/606/
·  From 2006 – 2017, National Center for Education Statistics projects a rise of 10% in enrollments of people under 25, and a rise of 19% in enrollments of people 25 and older. US Department of Education, National Center for Education Statistics. (2009). Digest of Education Statistics, 2008. (NCES 2009-020), Chapter 3.

· Older adults are beginning to articulate new postsecondary education goals, including career retooling, or enrolling in college for the first time (or fifth) to fulfill an unrealized dram. Lakin, M.B., Mullane, L., & Robinson, S.P. (2007, October). Framing new terrain: Older adults and higher education. Washington, DC: American Council on Education.

·  The Coastal regions will continue to lead the state’s population growth from 2006-2016. Ocean County will be the second fastest growing county in NJ, growing between 5.5 and 9% by 2016. (Significance: southern border of Monmouth County). By 2016 Ocean will replace Hudson as the state’s fifth most populous county. lwd.dol.state.nj.us/labor/lpa/dmograph/lfproj/copoplf2016.pps
· Several articles pointed to the partnerships between the branch campus/center and local businesses/industries, as they create separate and unique educational markets for each campus/center: Examples:

· Draw on allied health fields (neighborhood hospitals), business/sales (shopping centers), correctional facilities

· “As a community college, our responsibility extends beyond the liberal arts and sciences; we must have professional programs.  These programs require resources, special equipment and facilities.  The community college must look to businesses and industry to form partnerships to develop these professional programs.”

· Food Services:  “This is a critical issue because it is hard to attract students from outside our community without food service on campus.  It also creates a burden for the commuter student.  The lack of food service creates a feeling of 13th year of high school and makes it hard to attract students to attend the Clearfield Branch Campus.”

· Alternative to full-service cafeteria-- coffee kiosks

· College Bookstore: “A branch campus bookstore should carry essentially the same materials, so that students and faculty can get necessary supplies anywhere.”

· Student Engagement: Clubs and Organizations: Encourage students to form and join clubs and organizations that meet at each branch.  Links between similar organizations on the various campuses would be beneficial.

· Student Newspaper:   The college newspaper should have branch offices at each site with students from all locations submitting contributions for inclusion.

·   An exhibition space for art students’ work

· Athletics: Intramural sports; fitness center (partner with local fitness center)

· Programming: Provide students with the same entertainment and educational opportunities available on the main campus

· Cohort programs: The smaller, intimate setting of branch campuses is ideal for the creation of cohort programs.

· Child-care providers:  One college rents space to a child-care provider, who is now reviewing the possibility of offering their services to college students while they attend class at the center.

· Links between campuses: Transportation:  A shuttle system runs between campuses to allow students to take courses at several campuses

· Scheduling:  Stagger scheduling with the main campus to allow student time to travel from one campus to another

· Faculty Engagement: Hold meetings, in-service trainings and functions at the Branch Campus, require new faculty to tour the sites and attend college-wide trainings, create welcoming environment for visiting faculty, provide faculty with educational technology support (note: providing the branch campus with copies of the software programs that are available at the TLC would be useful (ie: Articulate Presenter, Camtasia, etc.))

· Increased Student Services: Examples: Health center services, Disability resource services, Career services, Saturday classes

The Tipping Point provides a framework for organizational change and strategies to continue the growth of the decentralization phenomenon. The Tipping Point is guided by three rules: 

The Law of the Few: The nature of the messenger, Connectors, Mavens and/or Salesmen, who are each effective in unique ways of building support for a contagious idea.

Connectors: They are the social glue, the gregarious, social, easily accessible people who know a lot of people in multiple areas 

Mavens: The databanks, the information specialist who know how to package and present an idea for to build credibility and move people to action 


Salesmen: the people with persuasive skills to build emotional contagiousness for an idea

The Stickiness Factor: Making a contagious message memorable and powerful through its presentation and delivery

T he Power of Context –Tipping Points are sensitive to circumstances of the times and their environment. The need to create a community around an idea where new beliefs are expressed, practiced and nurtured. Small, close-knit groups have the power to magnify the potential of an idea. The theory of the Tipping Point requires that we reframe the way we think about the world. What must underlie successful epidemics, in the end, is the bedrock belief that change is possible, that people can radically transform their behavior or beliefs in the face of the right kind of impetus. 

Teaching and Learning

Faculty:

· What is the impact of the balance of fulltime vs. adjunct faculty at BCC and the sites

· Need to know and understand more about students at the sites and what they need

· Faculty incentives to teach at the sites

· ITV Forum participation

· Weekend teaching – part of load

· Appropriate workspaces and support

· Orientation and mentoring

· Create sense of ownership and buy-in at the center

· Fulltime faculty assigned totally to sites

· Fulltime learning assistants assigned to the sites

· Make it a career enhancement rather than career breakers to be at sites

· Create a more global view of the college

· Orientations at the sites to meet people and know services available: myths and realities of working with students at the sites

Academic Programs

· Medical field – short-term training programs

· Pre-nursing – one of largest populations at the centers

· Investigate forming different kinds of partnerships with local hospitals

· Use of facilities?

· Webster, Maris – their thoughts

· Allied health programs particularly at Long Branch and EMON

· Green efforts

· Accelerated programs

· Bridge for the unemployed through short-term, fast-turn around retraining programs

· Greater communication with small business for partnerships with career services

· Expand Communiversity to the sites

· Should we consider full degrees/branch campus status at Long Branch and EMON to:

· allow students to stay at locations in a supportive environment 

· provide a greater range of introductory and upper-level courses for all students

· comply with the national trend to focus on increased graduation rates

· increase retention to offset the decline in the high school population

· offer upper level courses through ITV

· apply different course cancellation criteria to upper-level courses at the sites

· short of full degrees - be more creative with course offerings and sequences particularly in math, science and technology

· Advocacy not to cancel lower-enrolled courses and delay the time classes are cancelled – sensitivity to keep classes taught by fulltime faculty so they don’t get discouraged with attempts to work at the sites

· Cohort model; one week night and the weekend

· Data showing the correlation between fulltime faculty and degree attainment (Ann T.)

· Need for services as well as programs for the weekend program

· Analyze the profile of the weekend student

· ESL and GED support is needed to a greater extent beyond Lincroft, support as much as possible the transition of ESL students to the college credit program

· Policy issue: high school students can only take college-level courses

Facilities and Technology

· Websites – Center and Communiversity website development with sections that speak directly to adults

·  Hardware – Updated computers in the faculty office are necessary for the faculty to appropriately and efficiently work with students. Updated and maintained hardware in the ITV rooms is necessary for the smooth functioning of ITV and SPCH courses.

·  Software – Obtaining licenses for the installation of software for faculty needs, both Brookdale and Communiversity.

·  Non-technology facility needs – Heat/AC, leak in ceiling, overall cleanliness, maintenance and appearance of facility.

· Provisions for food at the sites: important for retention and student satisfaction

Student Success

· Enhance current factors at the site that promote student success and enrollment (SSCs, personal service, etc.)

· Transportation and parking

· Student Orientation at the sites – to break myth it is a continuation of local high school

· What it means to be a college student (Dan Lopez)

· Better introduction/orientation of faculty and students to available services

· Use sites to maximize outreach to local high schools

· Huge need for advising

· How do we help students become more independent

· Achieving the Dream: NJ is not a participating state but we can still use the program’s guidelines, research and assessment criteria

· Benefits Bank (Carl)

· An holistic approach that looks at the needs of the whole family to support their kids in college

· Data: for most EOF non-returners, the reasons they did not return were not for reasons the college could control

· Need for financial aid – information and dispelling the myths

· Advertisement and promotion of extra-curricular activities – both ways – Lincroft students to attend sites and vice versa – more integration and 2-way communication

· Put information on the college event calendar

Recruitment

· Need to recruit new students as well as retain current ones

· Identify new populations resulting from the changing Long Branch/Asbury Park and Neptune communities

Organizational Development

Mission

· Define, expand mission of the sites to include credit, non-credit, local economic engines

· Focused plans for each site based on community needs and unique characteristics

· Increase measures of effectiveness for the sites beyond just credit enrollment

· Business Services – recreate local economic engines through the centers

· Transition sites for underprepared students – conduits to credit and student success

· Flexibility and ability to respond – centers should be nimble places to experiment

· Faster program development time

· Shorter time to replace staff

· Build on OBCD community connections

Culture

· Address the cultural aspects of evolving into a multi-campus institution

· Maintain caring environment of the sites as they grow

· Research administrative contracts at other multi-campus institutions

· Capitalize on personal interaction from site staff as local ambassadors

Language

· Change the term Decentralization to Multi-campus

· Drop HECs – use Brookdale at. . . 
Integration

· Think through degree of dependence vs. independence to Lincroft

· Partnerships with the Academic Divisions and Liaisons with Lincroft offices

· Meetings with Social Sciences – great example of inclusion

· Importance of a presence and visibility on the Lincroft campus

· Review all college literature and publications for inclusion of the regional sites

· Review resource allocation to eliminate duplication

Communication

· Need for better understanding of the sites and needs of the students

· Need to dispel myths  and change perceptions

· What mechanisms will create two-way communication and joint planning

Staffing

· Need for bi-lingual staff at the sites

· On-staff dedicated to the sites in critical support areas eg: technology, maintenance

46

